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1ZANGA
2020 metais visa pasauli  uzklupusi
Koronaviruso (Covid-19) pandemija - didelis
sukrétimas tieck Europos Sajungos, tiek viso

socialingje, sveikatos apsaugos, ugdymo ir kt.
srityse. Natiiralu, jog taip staiga susidiirus su mums
dar nezinomos epidemijos atsiradimo atvejais,
uzklupo neuztikrintumo ir nesvarumo jausmy
antpludis. Visgi §is laikotarpis leidzia perzvelgti

turimas  vertybes, atsigrezti | tarpasmeninius
santykius, jvairiy pagalbos profesijy identitetg ir
svarbg.  Sudétingomis  salygomis  gyvenantys

zmonés ima keisti savo veikimo ir interakcijy
budus, daugiau démesio pradeda skirti tam, kaip
apsaugoti save ir kitus, kaip susitelkti ir tapti labiau
bendrvuomeniékais vardan visy geroves.

Siame beprotiskai skuban¢iame,
vartotojiSkame pasaulyje, iSgyvenanc¢iame nuolat
silt¢jan¢io  klimato, ardancio gamtos jégy

pusiausvyra, padarinius, pandemijos laikotarpis
tarsi leido pasauliui atsipiisti ir Siek tiek nurimti,
kiekvienam susitekti ramybeje ir tyloje. Kaip
Tomas Mertonas ra$é¢ apie tikraja tyla: ,jei
nesustosime, kad pasinertume j tyla, j butj, toliau
eikvosime savo gyvenima, kad taptume tuo, kuo
nenorime biiti, toliau darysime tai, ko niekas miisy
nepra$o. Taigi turime ne tik sustoti ir atsitraukti
nuo gyvenimo Surmulio, bet ir i¥mokti atsiptsti. O
kartu turime mokytis reflektuoti iSgyvenama patirtj.

Tad neatsitiktinai $iais metais Kolpingo
kolegijos tarptautinés mokslinés-praktinés
konferencijos leidinyje ,ISS0kiai ir socialine

atsakomybé¢ versle® aptariamos tokios temos kaip
mikroekonominiy ir makroekonominiy veiksniy ir
uZimtumo saveika, savaiminio mokymosi vaidmuo
mokymosi visa gyvenima kontekste. Atkreiptas
démesys | pagalbos profesijy svarba: karitatyvinio
socialinio darbo reikSme Siuolaikingje
visuomengje, intensyviosios terapijos slaugytojy
kritinio mastymo ypatumus. Dalis straipsniy skirti
ugdymo sri¢iai kintan¢iomis salygomis, aptariant
studenty ir déstytojy bendradarbiavimo svarba
studijy procese, studenty pasirengima
isidarbinimui. Aplinkos apsaugos srityje aptariami
gamtiniy kelioniy ypatumai. Tikimés, jog Sis
leidinys suteiks skaitytojams galimybe pagilinti
savo zinias, apmastyti savo asmeninius ir
profesinius  jsipareigojimus  bendruomenei ir
saugios visuomeneés karimui.

Dr. Ramuné Bagdonaiteé-Stelmokiené
Kolpingo kolegijos direktoré

INTRODUCTION

The Coronavirus (Covid-19) pandemic that has
caught off guard the entire world in 2020 is a major
shock to the economy of both the European Union and
the world, causing considerable challenges in the social,
healthcare, educational and other areas. Naturally, in the
face of such a sudden outbreak of an epidemic we had
not yet known, there has been a surge of feelings of
insecurity and weightlessness. Nevertheless, this period
allows us to review the values we hold, to look back at
interpersonal relationships, the identity and importance
of various professions that provide help. People living in
complicated circumstances begin to change the ways
they act and interact, starting to focus more on how to
protect themselves and others, how to pull together and
become more community-focused for the well-being of
all.

In this insanely fast-paced, consumer world,
experiencing the effects of the constantly warming
climate that upsets the balance of the forces of nature,
the period of pandemic seems to have allowed the world
to catch its breath and calm down a bit, for everyone to
concentrate in peace and silence. As Thomas Merton
wrote about the true silence: “If we do not stop so that
we can immerse ourselves in silence, in being, we will
continue to waste our lives to become what we do not
want to be, we will continue to do what no one asks us
to do. So we must not only stop and get away from the
turmoil of life, but also learn to relax.”

So it is no coincidence that this year, the
publication “Challenges and Social Responsibility in
Business” of the International scientific and practical
conference by Kolping University of Applied Sciences
discusses such topics as the interaction of
microeconomic and macroeconomic factors and
employment, the role of informal learning in the context
of lifelong learning. Attention was paid to the
importance of professions that provide help: the
significance of charitable social work in modern society,
the peculiarities of critical thinking of intensive care
nurses. Some of the articles are devoted to the field of
education in changing conditions, discussing the
importance of collaboration between students and
teachers in the study process, readiness of students for
employment. In the field of environmental protection,
the special aspects of nature trips are discussed. We
hope that this publication will provide readers with an
opportunity to increase their insight, to reflect on their
personal and professional responsibilities to the
community and in the creation of safe society.

Dr. Ramuné Bagdonaité-Stelmokiené,
Director
of Kolping University of Applied Sciences
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INTERACTION BETWEEN MICROECONOMIC AND MACROECONOMIC FACTORS
AND EMPLOYMENT

SANDRA JAKSTIENE?, RUTA MEISTE ?
! Utena University of Applied Sciences
2Kolping University of Applied Sciences

SUMMARY

The paper explores the interaction between microeconomic and macroeconomic factors
and employment. The scientific problem of the research is formulated by raising the problematic
question: What is the interaction between microeconomic and macroeconomic factors and
employment? The aim is to analyse the interaction between microeconomic and macroeconomic
factors and employment.

Research methods used in this research: academic literature analysis, systematization and
grouping the information, comparison, detailing.

The research aims to identify the factors that may affect employment if it makes the impact
on microeconomic and macroeconomic factors. It can be argued that in the research, the choice of
the factors that may affect employment is subjective, based solely on the researcher's point of view.
The research data indicates that micro-level factors can be divided into two main groups: 1)
human factors that are related to individuals; 2) technical and technological factors, which are
related to the enterprise activities; and macro-level factors are also divided into two main groups:
1) general economic factors; 2) migration factors. The research confirms the interdependence of
employment and employment determinants, and their influence on different labour market
segments. Only knowing the factors affecting the employment in the labour market segments,
decisions on employment growth can be made.

INTRODUCTION

In addition to classifying the factors involved in economic studies, it is important to
identify those determining factors, which have the greatest impact on employment. The effective
functioning of the labour market is influenced by both microeconomic and macroeconomic factors.
The research, carried out by Keynes, a supporter of classical economics, proved the existence of
strong links between changes in the economic environment and employment. Lithuania is one of
the small open economies, i.e. highly dependent on changes in the external environment economic
systems, and that the labour market is an open and sensitive system, therefore it is affected by
many factors as well.

The assessment of the impact of microeconomic and macroeconomic factors on employment
should start with the identification of micro and macroeconomic determinants on employment.
Therefore, the research problem could be formulated presenting the following question: what is
the interaction between microeconomic and macroeconomic factors and employment?

Research object - interaction between microeconomic and macroeconomic factors and
employment.

Research aim - to analyse the interaction between microeconomic and macroeconomic
factors and employment.

Objectives:

1. to classify employment determinants.

2. to determine the impact of microeconomic factors on employment.

3. to identify the impact of macroeconomic factors on employment.

Research methods: academic literature analysis, information grouping, comparison,
detailing.

Kolpingo kolegija / Kolping University of Applied Sciences
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Research organisation. Research was organized in four stages: research problem
formulation, research design creation, informOation gathering, research data analysis and
conclusion formulation (see Fig. 1).

« Research problem formulation: analysis of the scientific literature on
employment and its factors, rising problem questions on the analysing issue.

« Research design creation: assessing the needed steps for the research, making
a research plan and defining the needed data.

« Information gathering: searching the scientific literature from the data bases
and analysing the statistical data.

« Research analysis and conclusions: analysing the gathered data, making
conclusions and defining further research directions.

Fig. 1. Research Organization

Research ethics. It must be stated that the research was conducted in accordance with
ethical principles: privacy, anonymity, confidentiality, goodwill, respect for personal dignity,
fairness, the right to accurate information about the research and the results of the use of the
research.

Classification of employment determinants

The employment-related factors are of particular importance in the analysis of the
interaction between microeconomic and macroeconomic factors and employment. Recently, the
importance of employment and its factors (microeconomic and macroeconomic) has been
increasingly emphasized in the analysis of population employment.

Researchers analyse the impact of these factors on employment from a variety of
perspectives, i.e. distinguishing a variety of employment determinants. The most frequently cited
factors that may affect employment can be grouped into two groups - factors related to the
company's business or person and factors related to the external environment.

Some researchers distinguish between company-related and person-related factors, such as
human factors, i.e. education [5], [19], competence and personal competencies, demographics [1],
[6], [7], technical and technological factors, i.e. implementation of information technologies [23],
innovation activities, scientific achievements [10].

Other scientists distinguish economic factors related to the external environment such as
export volumes, foreign direct investment [18], tax system [9], cyclical economic volatility [14],
gross domestic product, purchasing power of the population, domestic consumption [13],
migration factors [12], etc.

Based on the researchers' view on the factors affecting employment, it is proposed to
distinguish between two groups of factors: microeconomic and macroeconomic. Microeconomic
factors are divided into two main groups: 1) human factors that are related to individuals; 2)
technical and technological factors, which are related to the activity of the company. The
macroeconomic factors are divided into two main groups: 1) general economic factors; 2)
migration factors.

Most scientific research is dominated only by the analysis of certain microeconomic and
macroeconomic factors that may affect employment. It can be noted that all the factors together
influence on the employment trends of the country. Each of these groups consists of certain

6
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specific elements, the expression of which determines the employment of the labour market
segments and thus the labour market processes. The importance of certain factors to employment
may vary from country to country, so it is important to consider country-specific microeconomic
and macroeconomic factors and their potential impact on employment. The diversity of
microeconomic and macroeconomic factors and the absence of a classification system make it
difficult to assess the impact of microeconomic and macroeconomic factors on employment. Using
different factors, the impact of them in some cases may be underestimated.

Despite the negative effects of changes in microeconomic and macroeconomic factors on
both the economy and the labour market, more attention should be paid to vulnerable segments of
the labour market. The following are the microeconomic and macroeconomic factors affecting
employment and the main characteristics of the relevant group of factors (see Fig. 2).

I— MICROECONOMIC FACTORS

HUMAN » Competencies (professional knowledge, skills) and
FACTORS competence (skills, motivation), demographics
(education, age, gender).

« Introduction of information technology, innovation
TECHNOLOGIC activities, scientific achievements or factors

AL FACTORS related to the use of human factors in innovation
activities.

MACROECONOMIC FACTORS

* Export volumes, direct foreign investment, tax
ECONOMIC system, gross domestic product, cyclical economic

FACTORS fluctuations, domestic consumption, changes in the
structure of economy.

MIGRATION
FACTORS

« Internal and international migration.

Fig. 2. Groups of Macroeconomic and Macroeconomic Factors and their Constituent
Elements

Researchers associate microeconomic factors with company activities and individuals,
they are more or less controlled by the company or individual itself, and macroeconomic factors
with external environment.

Kolpingo kolegija / Kolping University of Applied Sciences
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Impact of Microeconomic Factors on Employment

Human factors (education, qualifications or competencies (skills, knowledge, personal
characteristics, motives, self-perception) and personal competence in the use of acquired
competencies in working life are one of the most important internal factors influencing a person's
integration into the labour market and increasing employment [21].

Schultz (1998) in his work shows that investing in people and knowledge is the decisive
factor in guaranteeing people's well-being, and reveals that the skills acquired by people - their
education, experience, skills and health - are the key to economic progress. As Babar, Tasneem,
Shumaila (2008) state, a well-educated workforce contributes to economic growth.

One of the important factors that determine a person's employment is his or her
competences that are acquired during studies and training — is different kinds of knowledge, skills,
values and attitudes. Competence emphasizes the readiness (potential - knowledge, skills, personal
characteristics) of a person to perform a certain activity and its suitability to do it, while
competencies emphasize the manifestation of the employee's competence in practice and related to
professional requirements [4] (see Figure 3).

As it is shown in Figure 1, in the “Iceberg” model, knowledge and skills are important in
defining a person's qualification, which is seen as a clearly visible part of the qualification,
evidenced by a certificate of readiness (diploma), but it should be noted that it is not the most
important level of the structure in competence phenomenon. The hidden part of the qualification is
also important, which essentially determines the expression of competence. Consequently, a
person's competencies and competence are important factors that determine person's employment.

Visible part (qualification)
1. Knowledge
2. Skills

3. Self-awareness

L 4. Personal characteristics

expression)

Fig. 3. Modified “Iceberg” Model of the Competence
(Spencer, Spencer, 1993)

Other important factors are factors contributing to technical and technological changes, in
particular the level of innovation activity and the development of the information society in the
country have a direct impact on labour productivity and, along with employment, the overall
standard of living (GDP per capita) [11].

Factors affecting employment are not only microeconomic factors, but also
macroeconomic factors beyond the individual's control.

Kolpingo kolegija / Kolping University of Applied Sciences
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Impact of Macroeconomic Factors on Employment

Gross domestic product affects the labour market through its impact on labour demand in
the economy, and their relations have been noticed. Another factor determining the demand for
labour in the economy is the purchasing power of the population. According to Striaukiené and
Tamositnas (2003), investment is also a very important tool that promotes the competitiveness and
economic growth of any country's products or services.

Positive attitudes about the influence of investment on the development of a country are
largely based on Dunning's theory [8]. It says that investment, as a factor in economic development,
can accelerate the development of the industry because of its increasing productivity. In conclusion,
the positive impact of investment is manifested in the growth of prospects for companies to
compete successfully in the market and, at the same time, in economic development. Most
importantly, the importance and significance of investments in the national economy is manifested
through the creation of new jobs, improvement of working conditions, formation of funds for
training of employees and new work skills, application of new and advanced management methods,
implementation of new technologies, etc.

Employment is affected by changes in the structure of the economy. With the advancement
of science and technology and the changing needs of businesses, the role of some branches of the
economy is increasing, while that of others is declining. These changes have the greatest impact on
labour demand, as new goods and services require new professions and higher-skilled workers
[20].

Economic situation in the country. Fluctuations in the business cycle are closely linked to
employment issues in the market. Analysing the Lithuanian labour market, positive development
in the labour market is driven by rapid economic growth, increased consumption, stable growth of
construction, financial intermediation and transport industries, as well as implementation of the
main employment growth projects of the Lithuanian Employment Service.

According to Walsh (2010), export has a strong connection and impact on employment,
which stimulates production growth by increasing the number of jobs, influencing the growth of
imports, domestic consumption and the improvement of living standards. Tax reductions
recommended by Garofalo, Rycx, Vinci (2008) is a means of promoting employment. According
to the authors, the tax savings could be used to invest in the development of the company and
increase the salaries of the employees.

Another factor affecting labour market processes is net migration. Domestic migration
reduces employment opportunities in regions where the workforce is concentrated. Cross-border
migration has a positive impact on employment, as labour emigrate to foreign countries, thereby
reducing the number of unemployed in the country of emigration and thereby increasing the
number of people employed [17].

Analysing the dynamics of the impact of microeconomic and macroeconomic factors on
employment, it is possible to detect negative changes in time and to take measures to increase
employment in relation to different segments of the labour market. It is important to identify
significant factors in determining their potential impact on employment in vulnerable labour
market segments.

CONCLUSIONS

The results of the microeconomic and macroeconomic determinants of the employment of
the population have shown that the theoretical studies distinguish a great number of factors that
influence the employment - from a person and company to the external environment. Summarizing
the literature analysing employment determinants, the following main groups of employment
determinants, which are suitable for analysing employment of the population, can be
distinguished:

Kolpingo kolegija / Kolping University of Applied Sciences
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1. Human factors. These factors are attributable to individuals, as employment is an
integral part of people's involvement in the value creation process to meet not only their personal
needs but also those of society, and at the same time, employment reflects the overall economic
condition of the country. The education, competencies (professional knowledge, skills, work
experience), competence (motivation, skills) of individuals are important here.

2. Techniques and technology factors. This group of factors relates both to individuals
and to the company and includes human resources for innovation which are related to
technological change, i.e. innovation, the uptake of scientific and technical knowledge, research
and experimental development activities (new knowledge extraction).

3. General economic factors. This group of factors includes factors related to the external
environment, such as export volumes, investments, gross domestic product, cyclical economic
fluctuations, purchasing power, the tax system. Generally speaking, these are factors in the
economic development of a country's economy that interact closely with the labour market, and
the labour market is regarded as a significant factor for economic growth.

4. Migration factors. These factors are related to changes in the country's population
caused by the evolution of migration flows, as they are primarily related to the emigration of the
country's labour force due to the country's economic and social environment, labour market
(unemployment, employment, wages) and different living standards.
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MIKROEKONOMINIU IR MAKROEKONOMINIU VEIKSNIU IR UZIMTUMO
SAVEIKA

SANDRA JAKSTIENE', RUTA MEISTE?
Utenos kolegija, 2Kolpingo kolegija
ANOTACIJA

Straipsnyje gilinamasi j mikroekonominiy ir makroekonominiy veiksniy ir uzimtumo
sqveikq. Tyrimo moksliné problema suformuluota, iskeliant probleminj klausimq: kokia
mikroekonominiy ir makroekonominiy veiksniy ir uZimtumo sqveika? Tikslas — iSanalizuoti
mikroekonominiy ir makroekonominiy veiksniy ir uZimtumo sqveikq. Tyrimo metodai: academic
literature analysis, informacijos grupavimas, lyginimas, detalizavimas.

1§ tyrimo duomeny matyti, kad vertinant mikroekonominiy ir makroekonominiy veiksniy
poveikio uzZimtumui tyrimy rezultatus, siekiama nustatyti veiksnius, galimai darancius poveikj
uzimtumui. Galima teigti, kad moksliniuose tyrimuose, pasirenkant veiksnius, galincius daryti
poveikj uzimtumui, veiksniy pasirinkimas yra subjektyvus, kuris remiasi vien tik tyréjo poziiiriu.
Tyrimo duomenys rodo, kad mikrolygmens veiksnius galima suskirstyti j dvi pagrindines grupes:
1) zmogiskieji veiksniai, kurie susije su asmenimis; 2) technikos ir technologijy veiksniai, kurie
susije su jmonés veikla ir makrolygmens veiksnius suskirstyti j dvi pagrindines grupes: 1)
bendraekonominiai veiksniai; 2) migraciniai veiksniai. Moksliniais tyrimais patvirtinama
uZimtumo ir uzimtumgq lemianciy veiksniy priklausomybé, o Siy veiksniy jtaka gali biti skirtinga
darbo rinkos segmenty atzvilgiu. Tik Zinant veiksnius, darancius poveikj darbo rinkos segmenty
uzimtumui, galima formuoti sprendimus dél uzimtumo didinimo galimybiy.
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ANNOTATION

Self-presentation implies identity construction. A method for self-presentation and
identity construction closely connected with recruitment and employment is biography writing. The
study aims to analyse students’ written biographies underpinning formulation of language
guidelines on writing a biography as a means of self-presentation for recruitment and employment
purposes. Biographies written by international students of Master Programme “Information and
Electrical Engineering” at Hochschule Wismar in February 2019 serve as the material for study,
analysis and interpretation. The novelty of the present work lies in newly formulated language
guidelines on student biography writing as a means of self-presentation for recruitment and
employment purposes.

INTRODUCTION

Youth employment is a priority for the European Union. Despite that unemployment
rate among youth including students and graduates remains steady since some years. In the 28
countries of the European Union, youth unemployment rate in September 2019 was 14.5%, while in
the euro zone — 15.9%. The highest rates of youth unemployment were recorded in Greece (33.2 %
in the second quarter of 2019), Spain (32.8 %) and ltaly (28.7 %) (Eurostat, 2019a). Additionally, a
number of European universities have recently introduced higher education programmes for
international students such as Master Programme “Information and Electrical Engineering” for
International Students at Hochschule Wismar, Wismar, Germany (Ahrens, et al., 2017). It should be
noted that by international students, a third country national enrolled in a higher education
institution within the European Union is meant. International students are prospective employees
for the European Union as, for instance, 2.3% of jobs in euro area and 2.3 % of jobs in the
European Union were vacant in the second quarter of 2019 (Eurostat, 2019b). The discrepancy
between youth unemployment rate and job availability makes higher education institutions facilitate
students’ transition to work. Figure 1 shows that both, transition to work and working life, include
also such processes as recruitment and employment.
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Transition to work and working life

Recruitment Employment

Figure 1. The relationship between transition to work, working life, recruitment and
employment

For being successfully recruited and employed, self-presentation plays a central role as
depicted in Figure 2. Self-presentation has been scientifically investigated. Thus, self-presentation
was defined as

The full gamut of behaviours whereby people communicate an identity to an audience
(Paulhus, et al., 2013), and
Impression management (Ingold, et al., 2015).

Analysis of these definitions leads to understanding that the definition by Paulhus, et.al.
(Paulhus, et al., 2013) is based on behaviourism while the other by Ingold, et al. (Ingold, et al.,
2015) refers to psychology.

Recruitment and employment

Self-nresentation

Figure 2. The relationship between recruitment and employment as well as self-presentation

Against this background the System-Constructivist Theory introduced as New or Social
Constructivism Pedagogical Theory (Maslo, 2006) currently serves as the methodological
foundation in social and human research. Consideration of self-presentation within the Social
Constructivism Pedagogical Theory allows determining self-presentation as an individual
combination of abilities and experience based on social interaction and cognitive activity
(Zascerinska, 2013) to construct his/her own identity as illustrated in Figure 3

Self-presentation

Individual combination of
abilities and experience

Figure 3. The relationship between self-presentation, individual combination of abilities and
experience as well as social interaction and cognitive activity
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In other words, if behaviour is traditionally controlled from external and/or internal side,
the interpretation of self-presentation within the Social Constructivism Pedagogical Theory
highlights that abilities can be developed, and experience can be enriched. Moreover, enhancement
of abilities and experience is a lifelong process.

Research on self-presentation has been mostly carried out from the psychological
perspective. Another issue is that investigations on self-presentation focus on recruitment and
employment:

Self-presentation and hiring recommendations in online communities such as LinkedIn were
analysed (Kuo-Huie Chiang, Suen, 2015). The study focused on evaluation of applicant
videos varying in narcissism (high vs. low) and ethnicity (European heritage vs. East
Asian heritage).

The role of personality and culture for self-presentation style in job interviews was
emphasized (Paulhus, et al., 2013).

Self-presentation as evidence on impression management and faking in a selection context
and their relation to job performance has been highlighted (Ingold, et al., 2015).

Consequently, self-presentation for recruitment and employment purposes is expressed by
applicant’s video, motivation letter, CV, participation in a job interview, etc. As self-presentation
implies identity construction, the authors of the present paper propose one more form and method
of self-presentation that is closely connected with recruitment and employment, namely biography
or, in other words, biography writing (Ahrens, Zas¢erinska, Melnikova, 2019) as shown in Figure
4. It should be pointed that biographical method is an important instrument to study the dynamics
of social phenomena, norms and values through the prism of individuals’ experiences (Arhipova,
2018). Use of biographical method in English for Academic Purposes studies for the construction
of students’ scientific identity was positively evaluated by students (Ahrens, Zascerinska,
Melnikova, 2019).

Self-presentation

Biography

Figure 4. The relationship between self-presentation and biography

However, language guidelines on students’ biography writing as a means of self-
presentation for recruitment and employment purposes have not been formulated. By language
guideline, a basic knowledge of concepts in biography writing related to the recruitment and
employment communication in an accurate manner is meant. The language guideline will focus on
student biography’s content, communicative achievement, organisation/structure and language
(Joki¢, 2017). The novelty of the present work lies in newly formulated language guidelines on
student biography writing as a means of self-presentation for recruitment and employment
purposes. The aim of the present study is to analyse students’ written biographies underpinning
formulation of language guidelines on student biography writing as a means of self-presentation for
recruitment and employment purposes.

METHODOLOGY

The present part of the paper demonstrates the design of the empirical study. The design
comprises

- the question and purpose,

- sample and

- methodology of the empirical study (Ahrens, et al., 2016).
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The guiding question of the empirical study was as follows: What are language guidelines
on students’ biography writing as a means of self-presentation for recruitment and employment
purposes?

The purpose of the empirical study was to carry out the analysis of the students’ written
biographies based on interpretation of student biography’s content, communicative achievement,
organisation/structure and language. Table 1 describes the organization of activity of students’
biography writing.

Organisation of activity of students’ biography writing Teled
Level Intermediate
Materials University websites, promotional materials, personal certificates of
participation in competitions, projects, etc
Time 90 minutes
Aim To focus on academic writing for recruitment and employment purposes

Preparation To find out the details of the exact names of the university, faculty, department
and master study programme the student has graduated and is currently
enrolled in.

Procedure 1. To demonstrate the students the organisation as well as language
peculiarities of writing a biography, namely students’ name and current
position, educational background, academic and scientific achievements
(competitions, projects, etc) as well as academic and scientific interest.

2. To ask the students to write down their short biographies in about 200
words.

3. To ask the students for peer-review of their written biographies.

To ask a student to demonstrate his/her biography via the overhead
projector for a discussion with participation of the teacher and the other
students. This stage can be repeated by a couple of times for strengthening
the students” skills in writing their biographies.

5. To ask the students to finalise (final check and editing) their biographies.

Three biographies written by three international students of Master Programme
“Information and Electrical Engineering” at Hochschule Wismar in February 2019 serve as the
material for study, analysis and interpretation. In order to save the information of the present
research confidential, the respondents’ names and surnames are changed. The three respondents are
from different parts of India. Moreover, they represent different field of engineering studies such as
electronics, mechanical engineering, electrical engineering, etc. Therefore, the sample is
multicultural as the respondents with different cultural backgrounds and diverse educational
approaches were chosen. Students’ different cultural and educational experience emphasized the
significance of each student’s biography (Luka, Ludborza, & Maslo, 2009) within the present
empirical study. Thus, the group (age, field of study and work, mother tongue, etc.) was
heterogeneous. Table 2 presents criteria, indicators and constructs to be applied to the analysis of
three students’ biographies.
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Table 2
Criteria, indicators and constructs for analysis of students’ biographies
Criteria Indicators Construct
Student’s Content This focuses on how well the candidate has fulfilled
biography the task, in other words, if they have done what they
were asked to do.
Communicative This focuses on how appropriate the writing is for
achievement the task, and whether the candidate has used the

appropriate register.

Organisation /| This focuses on the way the candidate puts together
structure the piece of writing, in other words, if it is logical
and ordered.

Language This focuses on vocabulary and grammar. It includes
the range of language as well as how accurate it is.

Interpretive research paradigm has been used in the study. Interpretive paradigm is
characterized by the researcher’s practical interest in the research question (Cohen, Manion,
Morrison, 2003). The researcher is the interpreter (Ahrens, et al., 2018b). The method of the study
is content analysis. Further on, the method of content analysis includes such types as structuring
content analysis and summarizing content analysis (Mayring, 2000). The sample of the present
empirical study was composed of three respondents within the Master programme “Information and
Electrical Engineering” for international students at Hochschule Wismar, Germany. The sample
was composed on the principles of sample appropriateness, sufficiency and confidence (Ahrens,
Zascerinska, 2015). Further on, Table 3 demonstrates the factors that influenced sample size in
educational research within the present study (Ahrens, Zas¢erinska, 2014).

Table 3
Factors that influence sample size in educational research
Factors that influence sample size in educational research
External Perspective Internal Perspective
Surroundings’ and resources’ factors: Researcher factors:
- access to the sample - aims of research,
- resources: - research methodologies,
- time, - educational research paradigm,
- personnel and its competences and - motivation,
experiences, - interest,
- technical support, etc - skills, and
- experience

Only three respondents as a case for the study participated in the empirical investigation. A
case study has been applied as “case studies are generalizable to theoretical propositions and not to
populations or universes. In doing a case study, researcher’s goal will be to generalize theories
(analytical generalization) and not to enumerate frequencies (statistical generalization)” (Yin, 2003,
10). The case study is of qualitative nature (Kohlbacher, 2005). Moreover, an exploratory type of
the case study (Zainal, 2007) has been employed in the present investigation, because case studies
have an important function in generating new research questions, hypotheses and building theory
(Kohlbacher, 2005). Exploratory case studies are set to explore any phenomenon in the data, which
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serves as a point of interest to the researcher (Zainal, 2007). The exploratory methodology proceeds
(Ahrens, Bassus, Zas¢erinska, 2014)

- from exploration in Phase 1

- through analysis in Phase 2

- to hypothesis/research question development in Phase 3

The empirical study was carried out in February 2019. It should be noted that the Master
programme “Information and Electrical Engineering” at Hochschule Wismar is open for all the
interested international students. The Master programme “Information and Electrical Engineering”
for international students is popular at Hochschule Wismar, Germany, as it ensures such economic
resources, that influence the regional economics, as labour and entrepreneurship (Ahrens, et al.,
2018a).

RESULTS AND DISCUSSION

Table 4-6 presents the results of the analysis and interpretation of three biographies written
by three international students of Master Programme “Information and Electrical Engineering” at
Hochschule Wismar in February 2019.

The structuring content analysis allows identifying such four key points a student
biography consist of as

- name and current position,

- educational background,

- academic and scientific achievements as well as

- academic interest.

The summarising content analysis allows determining such language guidelines on
students’ biography writing as

Biography can be written in 200 words.

Appropriate academic vocabulary should be used.

Student’s name should be given in accordance with the key language (for example, in India first
surname and, then, name is introduced. Despite that a student biography written in English
should give first the name and, then, surname of the student).

Relevant use of capital letters in the name of the city, country, Bachelor Degree, etc.

Abbreviations should be explained in full words.

Table 4
Analysis of Biography 1
Biography Indicators Results of analysis
Mr. Bhushan Pratik is currently studying in | Content The task is fulfilled.
the first year Master programme | Communicative | The writing is appropriate, the
Information and Electrical Engineering at | achievement appropriate register is used by
HOCHSCHULE WISMAR University of the student.
Applied Sciences Technology, Business and | Organisation / | The structure of the biography
Design, WISMAR, GERMANY. He | structure has the relevant number of key
completed Bachelor’s degree in electronics points in the logical order.
and telecommunication engineering at However, numbering of the key
Sapkal Knowledge of Engineering, Nashik points (name and current
INDIA in 2015. position, educational
2) After completion of his bachelor’s background, achievements as
Degree He started as a production and well as academic interest)
testing engineer in core electronics industry should not be used. The
from 1st August 2015 to 30th October 2018. biography should be written in
3) He got many prizes when he was in one paragraph.
bachelor’s degree studies. He participated in | Language The number of words is
c-cracker event which was organised by sufficient. The vocabulary is
17
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computer engineering students in that he got
first prize and financial awards. Also he
received 2nd prize in National Level Project
Competition. When he was in the Industry,
he was given the task to start a project in
another city. The task was completed within
time period and company rules and
regulations.

4) His Major interests are manufacture and
test of electronics products. As well as street
light projects: design of the controller for
the street light to ON and OFF switch and
also the deeming process that means the
schedule ON and OFF time to be set
automatically.

appropriate. However, first the
name and, later surname should
be written. It should be pointed
that in India first surname and
then name is introduced.
Grammar includes non-relevant
use of capital letters in the
name of the city, country,
Bachelor Degree, etc

Table 5

Analysis of Biography 2

Mr. Akash Patil is currently a 1styear

student in the Master Program
“Information and Electrical Engineering”
at Hochschule Wismar University of

Content The task is fulfilled.
Communicat | The writing is appropriate, the
ive appropriate register is used by the

achievement

student.

Applied Science Technology, Business
and Design, Wismar, Germany.

He completed Bachelors in Electrical
Engineering from  GTU  (Gujarat
Technological University), India, in the
year of 2017.

During Bachelors, he participated in many

Organisation
/ structure

The structure of the biography has
the relevant number of points (name
and current position, educational
background, achievements as well as
academic interest) in the logical
order. The biography should be
written in one paragraph.

technical events such as Robotics, Robo-
Fight etc at College Events. Also has
attended VCCI, GTU Tech-Fest etc. Also
attended many debates on published
scientific literature.

In the year of 2018, he started working in
Relcon System as a Junior Electrical
Engineer. Within 3 months he was
promoted to the R&D department seeing
his performance.

His research interests are power
electronics and indulged in research and
innovation development.

Language

The number of words is not
sufficient (only approximately half of
the required 200 words). The
vocabulary is appropriate. Grammar
includes non- relevant use of space
between the words and abbreviations.

Table 6

Analysis of Biography 3

Mr. Bhushan Druvil is currently studying
in the first year Master programme
Information and Electrical Engineering at
HOCHSCHULE WISMAR University of
Applied Sciences Technology, Business

Content

The task is fulfilled.

Communicative

achievement

The writing is appropriate, the
appropriate register is used by
the student.

Organisation

/ | The structure of the biography
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and Design, WISMAR, GERMANY. He | structure has the relevant number of key
completed Bachelor’s degree in electronics points in the logical order.
and telecommunication engineering at However, numbering of the
Sapkal Knowledge of Engineering, Nashik points (name and current
INDIA in 2015. position, educational
2) After completion of his bachelor’s background, achievements as
Degree He started as a production and well as academic interest)
testing engineer in core electronics should not be used. The
industry from 1st August 2015 to 30th biography should be written in
October 2018. one paragraph.

3) He got many prizes when he was in | Language The number of words is
bachelor’s degree studies. He participated sufficient. The vocabulary is
in c-cracker event which was organised by appropriate. However, first the
computer engineering students in that he name and, later surname
got first prize and financial awards. Also should be written. It should be
he received 2nd prize in National Level pointed that in India first
Project Competition. When he was in the surname and then name is
Industry, he was given the task to start a introduced. Grammar includes
project in another city. The task was non-relevant use of capital
completed within time period and company letters in the name of the city,
rules and regulations. country, Bachelor Degree, etc
4) His Major interests are manufacture and

test of electronics products. As well as

street light projects: design of the

controller for the street light to ON and

OFF switch and also the deeming process

that means the schedule ON and OFF time

to be set automatically.

CONCLUSIONS

The theoretical analysis allows concluding that higher education institutions have to play an
active role in facilitating students’ transition to work. It has been found out that both, transition
to work and working life, include also such processes as recruitment and employment. Self-
presentation plays the central key in the recruitment and employment processes.
Self-presentation for recruitment and employment purposes can be represented by
a variety of forms such as
-applicant’s video,
-motivation letter,
-CV,
-participation in a job interview, etc.
Biography is part of self-presentation. The theoretical findings allow establishing the inter-
connection between student’s identity and biography.

Application of the Social Constructivism Pedagogical Theory to the issue of self-
presentation allows proposing such a new definition of self-presentation from the pedagogical
perspective as an individual combination of abilities and experience based on social interaction and
cognitive activity. The Social Constructivism Pedagogical Theory implies that abilities and
experience in self-presentation can be developed. Further on, enhancement of abilities and
experience in self-presentation is a lifelong process. The results of the analysis of the case study
allow drawing language guidelines on students’ biography writing.

The present study has some limitations. The limitation is the implementation of the
empirical study with participation of only three international students from the same country.
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The research question has been put forward: How to organise efficient peer review of

student biography?

Future work will focus on language guidelines for other groups of biography writers. An

interdisciplinary (psychological and pedagogical perspectives) analysis of students’ biographies
could be carried out as well. A comparative study of different countries is of high research interest,

too.
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CARITATIVE SOCIAL WORK AS INNOVATION FROM ANTIQUITY

SKAIDRITE GUTMANE"
Latvian Christian Academy

ANNOTATION

The article deals with the profession of Caritative social worker, its legitimate status in
Latvia, as well as with its historical roots and methodology. The concept is based on the Judeo-
Christian anthropological paradigm and and reflects European guidelines for Social work
development, stemming from the founders of the European Union concept of the Social stand of
man and human dignity as spiritual subject.

Keywords: social work, anthropology, patristics.

Profession “Caritative social work” was legally recognized in Latvia in December 20,
2007, when it was included in the Law of Social services and Social assistance (see Socialo
pakalpojumu un spcoalas palidzibas likums). The Paragraph 1, p.16 defines Social work specialist
as a “person having education prescribed by the Law and carrying out (..) professional duties (..) of
a Caritative social worker”. P.41 of the mentioned Law specifies that “persons with rights to carry
out Social work must have the 2nd level higher professional or academic education in Social or
Caritative social work.” Ammendments to the Law of Social services and Social assistance from
July 1, 2009, state that “Caritative social work is analoguous to social work with a goal to help
persons, families, groups or society in general to regain ability to function both socially and
spiritually” (emphasisS.Gltmane).

Following the mentioned norm of the Law the Caritative social work profession has clear
anthropological focus, since “social and spiritual functioning” oversees specific field for both
academic attention and professional activity, namely, integration of the awakened spiritual
resources within a man into his/her social functioning. This task is directly linked to
anthropological approach to a human situation.

As we all know the profession of a Social worker is called to promote social changes, to
deal with inter-human relationships, to reveal and to strengthen the already-given human potential
with purpose to improve his/her well-being by application and use of various conceptual
approaches to human behavior and social systems. Consequently, the essence of Social work is
rather complex and no wonder in practice there are tensions between the focus on how to help, how
to relax sufferings and distress of individuals caused by either structural oppression or unequality —
on the one hand, and by the individual need for empowerment and protection — on the other.

Every professional faces Social case as a complex, however, he is forced to admit that his
efforts not always guarantee success. Anthropological approach to Social work profession as such,
and Caritative social work profession particularly should be taken as a professional challenge with
clear understanding of meaningful forms and contexts of human relationships which have existed
for centuries. In this all-encompassing source there are hidden values, which cannot be generalized
in the same manner as we summarize facts, — these forms require special knowledge. The concept
of Caritative social work recommends onthological anthropology formulated during the Patristic
period of the Christian Church (esp. in the Christian East, 2™ — 7 centuries).

Although the Social work development undergoes constant changes, its central function
stays the same, namely, to promotes social changes, to deal with problems of human relationships,
to activates clients’ inner resources for his/her her well-being. Caritative social worker does exactly
the same job, however, his approach is based on two key vectors combined in mandatory

! Prof., Dr. philol., Rector of Latvian Christian Academy, e-mail: rektore@kra.lv, phone: +371
29 266 532, address: Vienibas prospekts 23, Jurmala, LV-2010, Latvija.
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wholeness: on the one hand, it activates resources for social functioning of the client, on the other —
it activates spiritual resources inherent in the client. Only then the professional task will be
accomplished effectively, if these two vectors will integrate in one act. For successful
implementation of this task rather volumous anthropological knowledge is required.

For better understanding of the Caritative social work paradigm a brief insight in history is
needed. Traditionally it is accepted that Social worker as profession started in the 19" century
Europe, encompassing various models for social welfare and protection, whereas Caritative social
work goes back in the history several centuries or maybe thousands of years ago when human
society developed the concept of marginalism and ways to cope with it, and how to recover one’s
social functioning as a spiritual concept. Its roots can be found in the Judeo-Christian anthropology
and theology which dates back to ca. 6™ — 7" century BC in the writings of the Old Testament,
followed by the New Testament (1% — 2™ cent.), and the tradition has been polished to details in
systematic academic discourse in the University of Alexandria (2" — 6™ cent.), insinuated into the
tradition of Ecumenical Christian Councils and anthropological pardigm of the Patristics of the
Eastern Orthodox Church.

Patristic anthropology is related to onthological knowledge about man structured along
three levels of description:

1. phenomenon of social life which takes human existance in relational centexts;

2. clarified perception of existance through analysis of practical enactment of both
vertical and horizontal relationships (i.e., God and man);

3. dynamics and processuality of human development witness his capacity to reach the
anthropological border of his existance. Patristic concept of human anthropology owed much to the
idea about the onthological transformation of man, i.e., his capacity to step over the nature of the
“fallen” man and to enter into the dimension of Deification (theosis in Greek).

The Judeo-Christian anthropology defines this concept as a process of “overcoming the
self”. It takes in cognitions like inner strength within a man which is expressed through self-
sufficient singularity and spiritual potential. In the Patristic teaching this “inner self” is termed as
hypostasis (an underlying reality or substance, as opposed to attributes or to that which lacks
substance). Caritative social worker should address to hypostasis since by rejection to activate it a
person loses foundation for his or her identity and experiences various depressive crisis throughout
life. Anthropological concept of a Person and Hypostasis was elaborated by prominent authors like
Basil the Great, Gregory of Nyssa, Ireneus of Lyons and others. During the period of Ecumenical
Church Councils, the notion of “mutuality” (perihoresis in Greek, from the word “going in circle”)
was born, which describes human capacity to enter the dynamic process of the social context of
mutuality.

Few words should be said about anthropocentric nature of the Biblical revelation. A man is
not seen as a particular fragment or part of something bigger. He was put in the center of the
created world, and discourse about existance and fate of the world was described as dependant on
fundamental human responsibility. The goal and purpose of each man is described as his zelos. The
term in Patristic anthropology means certain steps in one’s spiritual growth. These steps are made
retrieved from to everyone marginalized or being in crisis.

However, stepping requires precise and well-founded methodology for purpose of
activation of the client’s anthropological resource. Analysis of the clients’ situation requires
adequate anthropological knowledge described as organon for Caritative social worker.

Also in the context of the current Social work development due attention must be paid to
both ancient roots of Caritative social work and proper understanding of what the well-known
British mathematician and philosopher, spokesman for the 20™ century science revolution Alfred
North Whitehead said about the culture of innovations: “Innovations are not born in times when
they are discussed and when someone seeks for them and tries to implement. Like empires they are
long gone, but they resurrect again today as a necessity. Innovative ideas always have travelled
from ancient past when people have definitely forgotten them. Seek for innovative ideas in
thousand-years ancient, I should say, in antique experience, where they are. You must single them
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out and adapt to the current age.” (Whitehead, 1925, 320) The same reasoning was supported by
system analyst Emmanuel Wallerstein.

This is exactly what Latvian Christian Academy did in 1993 when the Caritative social
work education was launched on two pillars of knowledge:

1. Judeo-Christian anthropological concept of man and help to marginalized persons,

2. The concept of man’s social stand related to human dignity as a spiritual issue — the
concept accepted by founders of European Union (Robert Schuman and others, see
EU Charter of Human Rights).

Development of the concept in Latvia

Theoretical and scientific foundations of the Caritative social work concept were laid
during first ten years of the profession development in Latvia. The progress was burdened by inertia
of the post-Soviet regime and Latvian isolation wherefore specialists didn’t know much about
neither Judeo-Christian concept of man, nor the intent of the European Union founders to promote
cohesive and inclusive society. Consequently, the initiative of Latvian Christian Academy to launch
Caritative social work was met with atheism-based objections (examples may be given by the
author). The author was surprised by reflections like: “Isn’t so that Caritative social worker works
like pastor in the Church?” Also, specialists claimed that Social work should be based solely on
humanist traditions. The author invited partners to dialogue as when common, mutually enriching
development path must be taken rather than one truth imposed by force. An open communication
was supported by DrHC of Latvian Christian Academy Mrs. Aija Bar¢a, Chairwoman of the Social
and Employment Matters Committee (Latvian Parliament). High quality professional implications
of Caritative social work were recognized as analoguous to the customary model of Social work
supported by the [traditional, bureaucratic] College of Social Work “Attistiba” (“Development”).
We were pleased when professional conference finally accepted general conjunctive decision that
professional field of a Social worker should not be fragmented as separate standards, and both
Social work and Caritative social work professions may be mutually enriching. It should be noted
that both universities providing education in Social work — “Attistiba” and Latvian Christian
Academy — started their work in the same year. They developed different vectors in Social work
profession.

Caritative social work in international scale

As noted before, Caritative social work is the eldest Social work profession due to its
history, and currently it develops in diverse models in European welfare states under different titles:
nursing (Charity sisters with theology-based knowledge), caritative counselor, pastoral counselor
(with necessary knowledge of professional Social work), prison chaplain (with necessary
knowledge of professional Social work) etc. In the United States of America Caritative social work
is called “Christian social work”, however, our understanding of Caritative social work doesn’t
match the American one due to its clearly manifested Protestant perspective lacking the concept of
anthropology we take as mandatory for Caritative social work.

Historical roots of Caritative social work
Historical roots of Caritative social work are diverse (Fig. 1).
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Fig. 1. Historical roots of Caritative social work

Caritative social work has well-elaborated scientific and theoretical foundation. They are

the following:

1.  Practical activity based on knowledge of Ethics and Social sciences,

2. Professional activity based on interdisciplinary approach (Moral Theology,
Systematic Theology, Psychology, Epistemology, Sociology, Social work as
professional activity based on academic knowledge, etc.),

3. Activity based on competence in Patristic anthropology,

4.  Practical activity based on knowledge about diferences between a person and
personality,

5. Knowledge about telos (goal with an effect) and knowledge about praxis (goal as a
fact).

By making first steps in the Caritative social work development the Academy wanted to
put strong emphasis on the concept of Social care as the highest form of social phenomena, and
self-understanding of a person and social onthology elaborated by existentialist philospher Martin
Heidegger (De Jesus Silva et. al., 2009; Conque, 2016; McNicollis, 1998). It was thought that M.
Heidegger as atheist existentialist will correspond to the needs of the Marxist-oriented social work
profession. However, objectives of Social care implementation in Latvia were formulated
differently on political level by separating it from the Social worker profession, therefore promotion
of the of M. Heidegger’s phenomenology within the context of Social work was not realised. And
for the better end, since Heidegger rejected the notion opf “personality” and substituted it with
rather impersonal “Dasein” (“being there” or “presence”, often translated as “existence”).

We advocate the concept of persoanlity as “mystery” or “enigma” due to Biblical concept
of man created in God’s image and likeness. Consequently, human existance is made of two
fundamental factors we can’t define, that of freedom and activity of God’s energy in man.
Regularities and rhytms of human existance after falling into sin are operated by the so-called
conscience of sin, i.e., motifs, goals and values whose impact change the God’s image and likeness.
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People give way to the work of death within themselves. However, in Judeo-Christian tradition man
is not self-sufficient and alienation from God’s energies he is subject to agents of death —
despondency, weaknesses of all sorts, sicknesses, crisis etc. We see that current social concepts
such condition of man unfortunately takes as normality.

Caritative social worker is called to treat his client as personality in whom unspeakable
Image of God dwells. This is why no person can be satisfied with his existance — just because he is
unable to overcome his “automatic enclosure in the self” (Russian Orthodox theologian V. Lossky).
Personal approach to the client is what makes caritative social work different. Therefore, the key
method used by caritative social worker is “caritative cohesion” and solidarity.

Caritative social work is not a science to safeguard general social welfare (Kislings, 2000;
Hirst, 1994; Schnappper, 2009; Schnapper, Bordes-Benayon & Raphael, 2010). Social work is a
changing and developing profession, and we propose that, although principles of both human rights
and social justice are fundamental to Social work profession, they are insufficient due to their
simplified view on human relationships. As we know Social worker should treat his clients
neutrally. On the other hand, Caritative social worker takes his client as his peer, his neighbour
whose resources for further spiritual life should be activated. This goal can’t be achieved following
neutral and impersonal attitude. For this goal methodology of cohesive mutuality is needed along
with the context of identity where the specialist sees himself/herself in the situation of the other
(“walks in his/her shoes,” “to co-suffer with the purpose to reveal the spiritual meaning of
suffering”).

Prerequisites of the approach

It is more often that notions “mutuality”, “identity”, “spiritual changes” are used in the
context of Social work. The author was pleased to hear that in debates in EU decision-making
think-tank groups after the Meeting in Rome (2017) the following Social work definition was used:
Social work was described as a specific profession which analyses and promotes changes within a
person urging social and spiritual changes in one's life, by relating problem solving with a family
and other contexts of mutuality and identity. This working definition precisely describes the field of
professional activity carried out by Caritative social worker.

Both Bachelor and Master program students at Latvian Christian Academy attend
volumous courses in anthropology along with basic knowledge necessary for the Social work
professional competence. These courses promote proper understanding of spiritual, psychical and
physical wholeness of man within the context of social changes and mutuality.

Insuffuciency of secular humanism and vacancy for Caritative social work

Majority of Social workers in Latvia stand on the concept of secular humanism. Surely,
secular humanism has accepted general human rights, but they reject any source of power above
man and his nature. Nevertheless, Paul Kurtz, the author of “Manifesto of Secular Humanism”, has
defined onthological relativism and primacy of material well-being of people. The 3™ Manifesto of
Secular Humanism (containing 6 thesis) was published in 2003, where P.Kurtz points out:
“Humanism undergoes risk to stay as an interesting intellectual movement meant for limited
number of scientists — philosophers executing little if any impact on practical life, because in
eupraxsofia [Kurtz’s term] should encompass both practice and theory, whereas humanism is only a
movement of ideas.” (Kyptr, 2000).

Judeo-Christian anthropology in its esence is actually a socially active rather than mere
“movement of ideas”, and it is oriented towards cohesion of society, i.e., inclusion of people,
respect to people and their dignity, healing of marginalization, therefore nothing should be
remarked. It should be noted that relations between the secular humanism and Judeo-Christian
revelation always have enjoyed certain level of dialogue. It is obvious that when secular humanism
turns away from its roots, it moves into atheistic ideology and some kind of “religion” itself. And
vice versa, where turning away from secular humanism happens, there is a danger to give birth to
one-sided religious fanaticism and even fundamentalism.
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Unfortunately, further development of Social work profession in Latvia suffers from
weariness. Weariness is called akedia in Greek and it is close to the burn-out syndrom when people
are suppressed by fatigue and unwillingness to bring something new in their work routine. Actually,
we should make crucial decision: do we want to lift the wholeness of the profession out of its
historical roots and to work supportively and adequately for the benefit of the profession?

Sure, Social work profession is informed about Social and Cultural anthropology.
Caritative social work implements its competence, but parallel to that turns to Judeo-Christian and
Patristic anthropology which is onthological in its esence and differs from anthropology as mere
social science. Patristic anthropology is meant for all humanity, it addresses all nations, it is not an
anthropology as ethnology but rather pays attention to what is man in his/her essence. Caritative
social work is both epistemologically and onthologically innovative approach to man in any social
system and culture which works for better understanding of relations between a man and society. It
describes man as both spiritual, psychic and physical being within social context, potentially
capable to grow as personality or, vice versa, to stay on the level of individuum or mere person as a
statistic unit (Xopyxwuii, 1998).

Several analysts of Social work profession speak for the anthropological approach in
Social work across Europe (in France, Great Britain, Belgium, also in the USA) (Beabout, 2003;
Musil, 2006). The modern offer is anthropologically oriented Social work. Both anthropological
and theological “technologies” exist along with more wide-spread social and information
technologies, and their application can’t be rated as unwise. Both phenomena and professions in
humanitaries and social sphere are more interrelated rather than excluded due to the question how
to activate both social and spiritual resources holistically. Caritative social work rejects the vogue
concept “spirituality” and operates with the more precise notion of “spiritual practice”. This
practice envisages concrete help to a client in his fight against the so-called psychic pathologies
(deviances or, using the Patristic term, passions) aimed at guiding the client out from different
levels of mental pathologies (passions) and crisis. (Analysis of pyschic pathologies or passions and
related question of activation of spiritual resources deserve another treatise.)

Current discussions about welfare reforms and effectivity of them in Europe are related to
discussions about foundations of human freedom and personality. Adequate understanding of those
“foundations” is described as guarantee for effective welfare reforms (Beabout, 2003). For this
reason, EC has welcomed partnership of Latvian Christian Academy in several decision-making
European organizations which promote holistic approach to man in society on higher poilitical level
(Semaines Sociales de France; EZA (European Center for Workers’ Questions), IDC (International
Diaconate Center)).

In June 4, 2017, the author had a priviledge to attend the audience with Pope Franciscus in
His Apostolic palace, Vatican. In His address to Caritative social workers and deacons of the
Roman Catholic Church His Eminency said: “Social workers need interdisciplinary knowledge
with clear focus on both spiritual and ethical aspects. No-one will ever be able to solve social
problems while spiritual needs will be ignored, because man is an onthologically spiritual entity.”

BIBLIOGRAPHY

1. Beabout, G. R. (2003). The Role of Christian Anthropology in Welfare Reform. Acton
Institute Policy Forum, 4. Retrieved from https://www.catholiceducation.org/en/religion-and-
philosophy/social-justice/the-role-of-christian-anthropology-in-welfare-reform.html

2. Conque, A. D. (2016). The Path Not Taken: Martin Heidegger & a Politics of Care. Lousiana
State University, LSU Digital Commons: LSU Doctoral Dissertations. Retrieved from
https://digitalcommons.lsu.edu/gradschool_dissertations/1097/

3. De Jesus Silva, I, Vieira de Oliveira, M. D. F., Polaro, S. H. 1., Radiinz, V., Dos Santos, E. K.
A., & De Santana, M. E. (2009). Care, Self-care and Caring for Yourself: a Paradigmatic
Understanding Thought for Nursing Care. In Revista da Escola de Enfermagem da USP,
REEUSP (The University of Sao Paulo Nursing School Journal), 43(3), 46-84.

27
Kolpingo kolegija / Kolping University of Applied Sciences


https://digitalcommons.lsu.edu/gradschool_dissertations/1097/

10.

11.

12.

13.

14.

15.
16.

17.

28

I$Sakiai ir socialiné atsakomybeé versle | Challenges and Social Responsibility in Business

EU Charter of Human Rights. Retrieved from http:/fra.europa.eu/en/charterpedia/article/1-
human-dignity

EU Social Agenda. Retrieved from
http://ec.europa.eu/social/main.jsp?catld=737&langld=en&publd=7755&type=1&furtherPubs
=agenda

Hirst, P. (1994). Associative Democracy: New Forms of Economic and Social Governance.
Cambridge: Polity Press.

John of Damascus. (1963). Exposition of the Orthodox faith/ Transl. by the rev. S. D. F
Salmond. Grand Rapids, MI: Eerdmans.

Kislings, K. (2001). Jis sveicina milestiba: Raksti par diakonisku kultiru [Kiessling, Kl.
‘Love greets you: On deaconal culture]. Jurmala: Latvijas Kristiga akadémija [Jurmala:
Latvian Christian Academy].

Lossky, V. (1963). The Vision of God. Paris: Faith Press.

McNicollis, C. F. (1998). Self-understanding and the Care for Being: Heidegger's Ethical
Thought. Doctoral dissertation. USA: McMaster University. Retrieved from
https://macsphere.mcmaster.ca/bitstream/11375/13907/1/fulltext.pdf

Musil, L. (2006). Coping with Dilemmas: Working Conditions and Interactions of Social
Workers with their Clients. Strassfurt: Institut fur vergleichende Socialarbaitswissenschaft und
interkulturelle/ internationale Sozialarbeit (ISIS). — (Comparative Social Work Science, 6.)
Schnapper, D. (2009). Providential Democracy: An Essay on Contemporary Equality. New
Jersey: Transaction Publ.

Schnapper, D., Bordes-Benayon, Ch., & Raphael F. (2010). Jewish Citizenship in France: The
Temptation of Being among One’s Own. New Brunswick: Transaction Publ.

Socialo pakalpojumu un socialas palidzibas likums [Republic of Latvia Law on Social
Services and Social Assistance], adopted 31.12.2002.; entry into force 01.01.2003.;
publication: Latvijas Véstnesis, 168, 19.11.2002.; Latvijas Republikas Saeimas un Ministru
Kabineta Zinotajs, 23, 12.12.2002. Retrieved from https:/likumi.lv/ta/en/en/id/68488-law-on-
social-services-and-social-assistance

Whitehead, A. N. (1925). Science and the Modern World. N.Y.: Macmillan Co.

Kypru, II. (2000). Myswcecmeo cmams: [Jobpooemenu eymanusma [Kurtz, P. Daring to
Become: Morals of Humanism]. Mocksa: Poccuiickoe rymaHHCTHYECKOe O0OIIECTBO
[Moscow: Russian Humanitarian Society].

Xopyxuit, C. (1998). K ¢penomenonoeuu acxesvt [Horuzhy, S. The Phenomenology of Ascesis]
Mocksa: U3n. rymanutapHoilt auteparypsl [Moscow: Publishing House of Humanitarian
Literature].

Kolpingo kolegija / Kolping University of Applied Sciences


https://www.vestnesis.lv/ta/id/68488-socialo-pakalpojumu-un-socialas-palidzibas-likums

I$sukiai ir socialiné atsakomybé versle | Challenges and Social Responsibility in Business

INTENSYVIOSIOS TERAPIJOS SLAUGYTOJU KRITINIO MASTYMO SKIRTUMU
DIENOS IR NAKTIES DARBO METU ANALIZE

RENATA VIMANTAITE, SANDRA EISMANTIENE
Lietuvos sveikatos moksly universitetas

ANOTACIJA

Slaugytojo profesija linkusi pritraukti tuos, kurie turi natiraliy puoseléjimo sugebéjimy,
noro padéti kitiems ir mokslo ar anatomijos Zinojimo. Taciau yra dar vienas svarbus jgidis, kuriuo
sékmingai naudojasi slaugytojas ir kuris daznai nuvertinamas — tai gebéjimas kritiskai mgstyti.
Darbo objektas — kritinio mgstymo skirtumai dienos ir nakties pamainy metu. Darbo tikslas —
iSanalizuoti intensyvios terapijos slaugytojy kritinio mgstymo  skirtumus dienos ir nakties metu.
Siam tikslui pasiekti keliami uzdaviniai: jvertinti intensyvios terapijos slaugytojy, dirbanciy dienos
metu, kritinj mgstymg, jvertinti intensyvios terapijos slaugytojy, dirbanciy nakties metu, kritinj
mgstymgq, palyginti intensyvios terapijos slaugytojy, dirbanciy skirtingu paros metu, kritinj
maqstymq. Tyrimui naudota mokslinés literatiiros analizé, intensyviosios terapijos slaugytojy
anketiné apklausa rastu ir statistiné duomeny analizé. Tyrimas atliktas LSMUKK intensyviosios
terapijos skyriuose. Rezultatai parodé, kad nakties metu dirbanciy slaugytojy kritinio mgstymo
jverciai yra Zemesni nei dienos metu dirbanciy kolegy. Taip pat kad gerinant slaugytojy kritinj
mgqstymq vienoje srityje, jis geréja ir kitose.

IVADAS
Temos aktualumas.

Slaugytojo profesija linkusi pritraukti tuos, kurie turi natiiraliy puoseléjimo sugebéjimy,
noro padéti kitiems ir mokslo ar anatomijos zinojimo. Taciau yra dar vienas svarbus jgidis, kuriuo
sékmingai naudojasi slaugytojas ir kuris daznai nuvertinamas — tai gebé¢jimas kritiskai mastyti.
Problemos nustatymas, geriausio sprendimo nustatymas ir veiksmingiausio metodo pasirinkimas
yra visos kritinio mastymo proceso dalys. Vykdydami plana, kritiniai mastytojai apmasto situacija,
kad iSsiaiskinty, ar ji buvo efektyvi ir ar ji galéjo buti padaryta geriau. Kaip matote, kritinis
mastymas yra perduodamas jgiidis, kurj galima panaudoti keliuose gyvenimo aspektuose (Ericksen,
2017).Kritinis mastymas apibréziamas kaip protinis procesas, kai aktyvus ir sumanus suvokimas,
analizé, apibendrinimas ir vertinimas, remiamasi stebéjimu, patirtimi ir komunikacija. Slaugos
moksle daznai minimas kritinis mastymas ir jo svarba kasdienéje klinikinéje slaugos praktikoje.
Pagrindiniai kritinio mastymo jgtidziai, kuriuos turéty naudoti slaugos studentai studijy metu, yra
kritiné analizé, jvadinis ir baigiamasis pagrindimas, pagrijsta i§vada, fakty ir nuomoniy atskyrimas,
informacijos Saltiniy patikimumo jvertinimas, savoky paaiskinimas ir salygy pripazinimas.
Konkretus elgesys yra biitinas norint sustiprinti kritinj mastyma. Kritinj mastyma slaugytojai taiko
spresdami pacienty problemas ir priimdami sprendimus kiirybiskai. Tai yra svarbus saugios,
efektyvios ir sumanios slaugos intervencijos procesas (Kourkouta, 2014). Intensyvios terapijos
skyrius yra lyg tarpiné grandis ligoningje. Pacientas patenka j skyriy esant labai sunkiai jo sveikatos
buklei: i§ priémimo skyriaus kritingje bukléje, i§ operacinés po sunkios, ilgai trunkancios
operacijos, i§ terapinio skyriaus staiga sutrikus hemodinamikai, sustojus kvépavimui. Buklei
pageréjus tolesniam gydymui pacientai keliami j kitus ligoninés skyrius. Tokioje situacijoje
intensyvios terapijos medicinos personalui sudétinga objektyviai jvertinti, palyginti ir numatyti
savo darbo rezultatus. Pastaraisiais metais padidéjo reanimacijos ir intensyvios terapijos skyriuose
gydomy ligoniy skaicius, todél bitina analizuoti gydymo ir slaugymo rezultatus (Lukasevic, 2009).
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Darbo problema.

Slaugytojai vaidina gyvybiskai svarby vaidmen;j pacienty prieZitiros ir sveikatos priezitiros
sektoriuose. Slaugos triikumas pripazintas problema visame pasaulyje. Siekiant patenkinti pacienty
prieziliros poreikius visg para, slaugos srityje, 24 dienos paros paprastai biina trimis 8 valandy
pamainomis (diena arba rytas - po piety, vélai ar vakare). Nuo 1970 m. mokslininkai pradéjo
analizuoti (Underwood, 1975, Ganong, 1976 ir kt.) apie darbo dienos ir nakties metu jtaka
slaugytojams. Paaiskéjo, kad prailgintos pamainos suteikia slaugytojoms daugiau laisvy dieny ir
savaitgaliy bei gali daugiau ,,laisvo* laiko praleisti su savo Seima ir draugais. Pailgintos pamainos ir
vir§valandziai dél neplanuoty personalo ligy, nebuvimo ar padaznéjusio paguldymo i ligoning gali
padidinti slaugytojy nuovargj ir miego trikuma (Geiger-Brown, Trinkoff, 2010). Be to, ilgesnés nei
dvylikos valandy darbo pamainos yra jprastos ir populiarios tarp ligoniniy personalo slaugytojy ir
pranesta, kad ilgesnes pamainas dirbantys slaugytojai dazniau patyré pervergima, nepasitenkinima
darbu, o pacientai buvo labiau nepatenkinti savo priezitira. Miegas yra gyvybiskai reikalingas
dalykas, kurio metu kiinas atsinaujina ir yra sveiko fizinio bei psichinio gyvenimo pagrindas, kuris
daro tiesioging jtaka asmens gyvenimo kokybei (Karagozoglu, Bingol, 2008). Yra pagristy
irodymy, kad pamainomis dirbantys darbuotojai paprastai patiria imig ir chroniska zala, kuri turi
itakos sveikatai (Costa, 2003). Taip pat daugéja jrodymy, kad jie turi padidéjusia skyryby ir vaiky,
turinéiy nerimo ir elgesio problemuy, rizika (Pisarski ir kt., 2006).

Darbo tikslas — isanalizuoti intensyvios terapijos slaugytojy kritinio mastymo skirtumus dienos ir
nakties metu.

Darbo uZdaviniai:

1. Ivertinti intensyvios terapijos slaugytojy, dirban¢iy dienos metu, kritinj mastyma

2. Jvertinti intensyvios terapijos slaugytojy, dirbanc¢iy nakties metu, kritinj mastyma.

3. Palyginti intensyvios terapijos slaugytojy, dirban¢iy skirtingu paros metu, kritinj mastyma.
Tyrimo metodai:

Mokslinés literatiiros analizé - leidZia remiantis moksline literatiira apibendrinti kritinio mastymo
sampratg slaugoje, iSskirti intensyviosios terapijos slaugytojy darbo ypatumus, iSanalizuoti darbo
dienos ir nakties metu jtaka slaugytojams.

Slaugytoju anketiné apklausa rastu — leidzia istirti intensyviosios terapijos slaugytojy kritinio
mastymo pokyti po dienos ir nakties pamainy. Apklausa atlikta 2020 vasarj LSMUKK
intensyviosios terapijos skyriuose. Apklausoje dalyvavo 124 slaugytojai.

Statistiné apraSomoji duomenuy analizé - Statistiné duomeny analizé¢ atlikta naudojant
kompiuterinés programos statistikos paketa ,,SPSS/w 22.0“ ir MS Excel 2016 kompiutering
programa. Nagrinéjamy pozymiy pasiskirstymui pasirinktoje imtyje jvertinti taikyta aprasomoji
duomeny statistika — absoliutis (n) ir procentiniai dazniai (proc.). Aprasant kiekybinius
kintamuosius taikytas vidurkis (m) ir jo standartinis nuokrypis (SN). Dviejy nepriklausomy imciy
skirstiniai, netenking normalumo prielaidos, lyginti Mann-Whitney U testu, dviejy priklausomy
im¢iy skirstiniai — Wilcoxon testu. RySio tarp neparametriniy pozymiy stiprumas analizuotas
apskai¢iuojant Spearman koreliacijos koeficienta (r). Jei 0<|r|<0,3, dydziai silpnai priklausomi, jei
0,3<|r|<0,8, vidutiniskai priklausomi, jei 0,8<[|r|<I, stipriai priklausomi. Koreliacijos koeficientas
bus teigiamas, kai vienam dydziui didéjant, didés ir kitas, neigiamas — kai vienam dydziui didéjant,
kitas mazés. Pasirinktas statistinio reikSmingumo lygmuo p<0,05.

1. Intensyvios terapijos slaugytoju, dirbanciy dienos metu, kritinio mastymo vertinimas

Apibendrinant anestezijos ir intensyviosios terapijos slaugytojy, dirbanciy dienos metu,
kritinj mastyma galima teigti, kad prie§ pamaing dienos metu dirbantys slaugytojai pasizymi
geresniu kritiniu mastymu nei po pamainos (p<0,005) (1pav.).
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H Prie$ pamaina ™ Po pamainos

,

1 -
Asmeniné Intelektualioji ir Tarpasmeniniy Techniné
kognityviné santykiy ir saves
valdymo

Kritinio mastymo sritys

*-p<0,05, palyginus su jver¢iu prie§ pamaing (Wilcoxon testas)

1 pav. Dienos metu dirbandiy tyrimo dalyviy kritinio mgstymo sri¢iy jveréiy pries ir po pamainos
palyginimas (m=SN)

Tarpasmeniniy santykiy ir saves valdymo srities kritinio mastymo jver¢iams pries ir po
pamainos jtakos turi respondenty amzius, iSsilavinimas ir darbo stazas. Techninés srities kritinio
mastymo jveriai po pamainos reikSmingai Zemesni visy respondenty nei prie§ pamaing
nepriklausomai nuo sociodemografiniy pozymiy (p<0,05).

2. Intensyviosios terapijos slaugytoju, dirbanéiy nakties metu, kritinio mastymo jvertinimas.
Apibendrinant anestezijos ir intensyviosios terapijos slaugytojy, dirbanéiy nakties metu,

kritinj mastyma galima teigti, kad prie§ pamaing nakties metu dirbantys slaugytojai pasizymi
geresniu asmenings ir technings srities kritiniu mastymu nei po pamainos (p<0,005) (2 pav.)
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H Prie§ pamainag ™ Po pamainos

Asmeniné Intelektualioji ir Tarpasmeniniy Techniné
kognityviné santykiuy ir saves
valdymo

Kritinio mastymo sritys

*-p<0,05, palyginus su jver¢iu prie§ pamaing (Wilcoxon testas)

2 pav. Nakties metu dirbanciy tyrimo dalyviy kritinio mgstymo sriciy jveréiy palyginimas
(m=SN)

Asmeninés ir techninés srities kritinio mastymo jveriams prie§ ir po pamainos jtakos turi
respondenty amzius, i$silavinimas, darbo stazas ir budéjimy skaicius per ménesj (p<0,05). Skirtinga
i§silavinima turinCiy slaugytojy intelektualiosios ir kognityvinés srities kritinio mastymo jverciai
pries ir po pamainos skyrési statistiS$kai reik§mingai (p<0,05). Didesnj kaip 20 mety darbo staza
turinéiy slaugytojy intelektualiosios ir kognityvinés srities jver¢iai po pamainos buvo reik§mingai
Zemesni nei prie§ pamaing (p<0,05).

3. Intensyvios terapijos slaugytoju, dirbanéiy skirtingu paros metu, kritinio mastymo
palyginimas.

Tyrimu buvo siekiama palyginti anestezijos ir intensyviosios terapijos slaugytojy,
dirbangéiy skirtingu paros metu, kritinj mastyma. Analizuojant dienos metu dirban¢iy tyrimo dalyviy
kritinj mastyma prie§ ir po pamainos Spearman koreliacijos metodu nustatytos 8 statistiSkai
reik§mingos teigiamos kritinio mastymo sri¢iy sasajos. Nustatyta, kad didéjant dienos metu
dirbanciy slaugytojy asmeninés srities jverciams, didéja ir visy likusiy kritinio mastymo sri¢iy
iverciai po pamainos (koreliacijos koeficientai silpni teigiami) (p<0,05). Geresnis kritinis mastymas
intelektualiojoje ir kognityvinéje srityje vidutiniSkai gerina tarpasmeniniy santykiy ir saves
valdymo kritinj mastyma prie§ pamaing (r=0,651) ir po pamainos (r=0,765) bei techninés srities
kritinj mastyma po pamainos (r=0,564) (p<0,001). Geresnis kritinis mastymas tarpasmeniniy
santykiy ir saves valdymo srityje prie§ paming silpnai gerina techninés srities dienos metu dirbanciy
slaugytojy kritinj mastyma (r=0,361) ir stipriai gerina kritinj mastyma po pamainos techninéje
srityje (r=0,703) (p<0001) (1 lentele).

1 lentelé
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Dienos metu dirban¢iy tyrimo dalyviy Kkritinio mastymo pries ir po pamainos sriciy
sasajos (Spearman koreliacija (r))

Sritys
= =S
t S2 £%o 2
= = = d
e Sz gtz £
£ L= ] = B}
@» L o0 © o
< 3£ £z =
= =< ® =
g =&
Prie§ pamaing
Asmeniné - - - -
Intelektualioji ir kognityviné 0,275 - - -
Tarpasmeniniy santykiy ir saves valdymo 0,225 0,651** - -
Techniné 0,133 0,155 0,361* -
Po pamainos
Asmeniné = = = =
Intelektualioji ir kognityviné 0,459* = = =
Tarpasmeniniy santykiy ir savgs valdymo 0,393* 0,765** = =
Techniné 0,473* 0,564** 0,703** =

*-p<0,05; **-p<0,001

Analizuojant nakties metu dirbanCiy anestezijos ir intensyviosios terapijos slaugytojy
kritinj mastyma prie§ ir po pamainos Spearman koreliacijos metodu nustatyta 11 statistiskai
reik§mingy teigiamy kritinio mastymo sriiy sasajy. Nustatyta, kad geras kritinis mastymas
asmeninéje srityje gerina visy sri¢iy kritinj mastyma prie§ pamaing ir intelektualiosios ir
kognityvinés bei tarpasmeniniy santykiy ir saves valdymo sri¢iy kritinj mastyma po pamainos
(p<0,05). Geresnis kritinis mastymas intelektualiojoje ir kognityvingje bei tarpasmeniniy santykiy
ir saves valdymo srityse vidutiniSkai gerina kritinj mastyma likusiose srityse tiek prie§ pamaina,

tiek po pamainos (p<0,05) (2 lentel¢).

2 lentelé

Nakties metu dirbanciy tyrimo dalyviy kritinio mastymo pries ir po pamainos
srifiy sasajos (Spearman koreliacija (r))

Sritys = s
= . =B
2 5% £5 o 2
‘2 T 2 3 = E =
) S & ES2> ,é
< ‘= »n = O
g % & §2g 8
< 3 g £z> =
=~ < =
g =g
Prie§ pamaing
Asmeniné - - - -
Intelektualioji ir kognityviné 0,449** - - _
Tarpasmeniniy santykiy ir saves valdymo 0,427** 0,651** - -
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Techniné 0,549** 0,559** 0,676** -
Po pamainos

Asmeniné = = = =
Intelektualioji ir kognityviné 0,369* = = =
Tarpasmeniniy santykiy ir saves valdymo 0,448** 0,739** = =
Techniné -0,070 0,304* 0,231* =

*-p<0,05; **-p<0,001

Statistiné analizé rodo, kad nakties metu dirban¢iy anestezijos ir intensyviosios terapijos
slaugytojy kritinio mastymo jverciai prie$ pamaing tarpasmeniniy santykiy ir saves valdymo bei
techninéje srityse yra reikSmingai Zemesni palyginus su dienos metu dirbanéiais kolegomis
(p<0,05) (3 pav.).

H Dieniné pamaina  ® Naktiné pamaina
5
4 =
‘T3
<
3,48 =351
) 0 om e
1 4
Asmeniné Intelektualioji ir ~ Tarpasmeniniy Techniné
kognityviné santykiuy ir saves
valdymo
Kritinio mastymo sritys

*-p<0,05, palyginus su dirban¢ias dieninéje pamainoje (Mann-Whitney U testas)
3 pav. Tyrimo dalyviy kritinio mgstymo prie§ pamaing sri¢iy palyginimas (m=SN)
Palyginus skirtingu paros metu dirbanéiy slaugytojy kritinj mastyma nustatyta, kad nakties
metu dirban¢iy slaugytojy po pamainos kritinio mastymo jverciai asmeninéje bei tarpasmeniniy

santykiy ir saves valdymo srityse statistiskai reikSmingai zemesni nei dirban¢iyjy dienos metu
(p<0,05) (4 pav.).
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H Dieniné pamaina  ® Naktiné pamaina

2

1 -
Asmeniné Intelektualioji ir Tarpasmeniniy Techniné
kognityviné santykiy ir saves
valdymo

Kritinio mastymo sritys

*-p<0,05, palyginus su dirban¢ias dieninéje pamainoje (Mann-Whitney U testas)
4 pav. Tyrimo dalyviy kritinio mgstymo po pamainos sri¢iy palyginimas (m=SN)

Apibendrinant anestezijos ir intensyviosios terapijos slaugytojuy, dirbanciy skirtingu paros
metu, kritinio mastymo palyginima galima teigti, kad nakties metu dirbanciy slaugytojy kritinio
mastymo sriiy jveriai yra Zemesni nei dienos metu dirbanciy kolegy (p<0,05). Spearman
koreliacija rodo, kad gerinant slaugytojy kritinj mastyma vienoje srityje, jis geréja ir kitose
(p<0,05).

ISVADOS

1. Intensyviosios terapijos slaugytojai, dirbantys dienos metu pasizyméjo geresniu kritiniu
mastymu prie§ pradedant pamaing. Techninés srities kritinio mastymo jver¢iai po pamainos
reik§mingai zemesni visy respondenty nei prie§ pamaing nepriklausomai nuo sociodemografiniy
pozymiy

2. Prie§ pamaing, intensyviosios terapijos slaugytojai, dirbantys nakties metu, pasizyméjo
geresniu asmeninés ir techninés srities kritiniu mastymu nei po pamainos. Tam jtakos turéjo
respondenty amzius, issilavinimas, darbo stazas bei budéjimy skai¢ius per ménesj. Skirtinga
i8silavinima turiniy slaugytojy intelektualiosios ir kognityvinés srities kritinio mastymo jverciai
pries ir po pamainos skyreési statistiskai reikSmingai

3. Apibendrinant anestezijos ir intensyviosios terapijos slaugytoju, dirban¢iy skirtingu paros
metu, kritinio mastymo palyginima galima teigti, kad nakties metu dirban¢iy slaugytojy kritinio
mastymo sriéiy jverdiai yra Zemesni nei dienos metu dirbanéiy kolegy. Spearman koreliacija rodo,
kad gerinant slaugytojy kritinj mastyma vienoje srityje, jis geréja ir kitose.
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ANALYSIS OF CRITICAL THINKING DIFFERENCES BETWEEN INTENSIVE CARE
UNIT NURSES DURING DAY AND NIGHT SHIFTS

RENATA VIMANTAITE, SANDRA EISMANTIENE
Lithuanian University of Health Sciences

SUMMARY

The nursing proffesion tends to attract those who have natural nurturing abilities, a desire
to help others, and a knowledge of science or anatomy. However, there is another important skill
that nurses have and it is often overlooked — the ability to think critically. The object of this thesis —
is the contrast of critical thinking during day and night shifts. The aim of this thesis is to analyze
intensive care unit (ICU) nurses * critical thinking differences during day and night shifts. In order
to complete this aim the following objectives were raised: assess critical thinking of ICU nurses
during day shifts, assess critical thinking of ICU nurses during night shifts and to compare results
between both groups. This analysis includes review of scientific literature, questionnaire for ICU
nurses and statistical data analysis. Questionnaire data was collected in multiple ICUs at Hospital
of Lithuanian University of Health Sciences. Obtained results revealed that participants had a
decreased ability to think critically when working night shifts rather than day shifts. Additionally, it
was showed that increased critical reasoning in one instance has a positive effect in others.
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ROLE OF INFORMAL LEARNING IN THE CONTINUUM OF LIFELONG
LEARNING

RAMUNE BAGDONAITE-STELMOKIENE, PhD
Kolping University of Applied Sciences

ANNOTATION

Contemporary society is viewed as the society of learning and creative application of
knowledge in which a high value is placed on the concept of life-long learning, which includes
formal, non-formal and informal forms of learning. Using the method of theoretical literature
analysis, this article aims to describe the change of the concept of learning and teaching, and the
shift from teaching to learning paradigm, and discuss the role and importance of informal learning
in the continuum of lifelong learning. The article also analyses the transition boundaries of the
main lifelong learning activities: formal, non-formal and informal learning, revealing their
overlaps and differences.

INTRODUCTION

Contemporary society is viewed as the society of learning and creative application of
knowledge in which a high value is placed on the concept of life-long learning, which includes
formal, non-formal and informal forms of learning. Informal learning was first described in around
1970. Coombs and Ahmed (1974) defined the types of formal, non-formal and informal learning.
However, informal learning draws increasing attention of scientists, researchers and practitioners
affected by the trend of lifelong learning only (Lin & Lee, 2014). Informal learning is described as
a natural accompaniment to everyday life, which is not necessarily intentional learning, and so may
well not be recognized even by individuals themselves as contributing to their knowledge and skills
(Memorandum on Lifelong Learning, 2001). It is an everyday conscious and / or unconscious,
incidental, spontaneous and not necessarily intentional, little or not at all organized learning
through which the learner acquires certain competences (Schugurensky, 2000; Tereseviciene et al.,
2003; Alonderiene, 2009; Pauriene, 2017). It was recognized some 50 years ago that informal
learning plays an important role in the discourse of lifelong learning, because it is a process by
which every individual creates and acquires new knowledge, skills and values from daily
experiences and various encounters with the social environment (Cooms & Ahmed, 1974; La Belle,
1982). This form of learning may take place both at the individual level and in groups, i.e. through
various social interactions. However, the concept of informal learning is far more complex; it has
multiple meanings and diversity. Studies highlight the role of informal learning in the culture of
lifelong learning (Zydziunaite et al., 2012). However, it is observed that the attention paid to non-
formal and informal learning in Lithuania is insufficient; empirical justification for informal
learning is especially lacking.

It is self-evident that an individual learns not only in a formal educational setting but in a
number of other surrounding settings: at work, community, home. Van Noy, James and Bedley
(2016) highlight that a great deal of informal learning occurs in the settings of daily life. Everyday
informal learning is defined as daily learning taking place at home, work or community, which is
not always conscious and intentional. Informal learning in the family / home setting encompasses a
full range of new information, the transfer and acceptance of knowledge, the acquisition of new
skills, personal development, support for each other, access to community resources (Rogoff,
Gutierrez & Callanan, 2016).

Using the method of theoretical literature anglysis (Kennedy, 2007), this article aims to
describe the change of the concept of learning and teaching, and the shift from teaching to learning
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paradigm, and discuss the role and importance of informal learning in the continuum of lifelong
learning.

Shift of the Culture of Lifelong Learning as the Paradigm Justifying the Importance
of Informal Learning

In modern society, the shift from teaching to learning paradigm is noticeable, where
learning is perceived as an active process based on learners’ initiative and involvement (Singh &
Mishra, 2017). Learning is perceived not only as a constructive activity of the learner, but also as
random, spontaneous processes, and at the same time the perception of the learning space changes,
i.e., learning is possible everywhere (Edwards, 2009). Thus, attention is drawn to the fact that a
person learns not only in formal educational environments, but also in everyday situations, not only
at a pre- determined time, but always (Edwards & Usher, 1998; 2001).

Learning paradigm is also reflected in Lithuanian and international documents of education
policies: Lisbon Strategy (2000), Memorandum on Lifelong Learning (2000), European Parliament
resolution on Adult learning: It is never too late to learn (2008), updated Lifelong Learning
Assurance Strategy (2008), Strategy for Smart, Sustainable and Inclusive Growth (2010), European
Commission Communication Europe 2020. The formal concept of lifelong learning was adopted in
1970 by the international UNESCO organization, but it was more about humanitarian issues. Only
in the 1980’s, in the context of processes affected by globalization and stimulated by the challenges
of population ageing and emergence of new technologies, the importance of lifelong learning was
being emphasized again (Dehmel, 2006). The focus has shifted from humanitarian to economic
goals. This became a popular political slogan (Kang, 2007). But at the same time, more attention
has been directed to the peculiarities of informal learning.

In Lithuania, more attention was paid to lifelong learning issues also during the debates
about the Memorandum on Lifelong Learning (2000). In 2004, the Lifelong Learning Assurance
Strategy was formally adopted (updated in 2008). The goal was set to form and develop a high-
quality and comprehensive system of lifelong learning in order to ensure access to diverse
education and professional development for people of all age groups. The State Education Strategy
for 2013-2022 provides that it is important to formalize knowledge and competencies of an
individual acquired both in a formal or non-formal way and by learning independently. Thus, a
person’s informal learning is also recognized, but it focuses on conscious and purposeful self-
directed learning. Lithuania’s progress strategy “Lithuania 2030” also emphasizes that the
principles of lifelong learning must be upheld in the country, but the main focus is on formal and
non-formal education.

Lifelong learning involves activities aimed at continuous improvement of one’s
knowledge, skills and competences. The main forms of lifelong learning have been identified and
defined: formal, non-formal and informal/self-directed learning (Lifelong Learning Memorandum,
2000). Informal learning is not necessarily purposeful and conscious learning, therefore even the
person themselves may not recognize and acknowledge it (Lin and Lee, 2014).

Sommerlad and Stern (cit. Colley, Hodkinson, and Malcom, 2003) refer to a scale that
shows gradual transition from formal to informal learning, thus emphasizing the continuity of
continuous learning (see Figure 1).
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Informal

Unanticipated experiences and encounters that result
in learning as an incidental byproduct, which may or may
not be consciously recognised

New job assignments and participation in teams,
or other job-related challenges that are used for learning
and self-development

Self-initiated and self-planned experiences - including

the use of media (print. television. radio. computers), seeking
out a tutor or coach or menter, attendance at conferences,
travel or consulting

Total quality groups/action learning or other vehicles
designed to promote continuous learning for continuous
improvement

Planning a framework for learning, which is often
associated with career plans, training and development
plans, or performance evaluations

Combination of less organised experiences with structured
opportunities, which may be facilitated, to examine and learn
from those experiences

Designed programmes of mentoring and/or coaching,
or on-the-job training

Just-in-time courses, whether they are delivered as classes
or through self-learning packages, with or without the
assistance of technology

Formal training programmes

Formal programmes leading to a qualification

Formal

Figure 1 Continuum of continuous learning
(Colley, Hodkinson & Malcom, 2003, pp. 22)

There are blurred transition boundaries between the three forms of lifelong learning
(formal, non-formal and informal). As Colley, Hodkinson, and Malcolm (2003) argue, it is not
possible to clearly define separate types of ideal formal, non-formal, and informal learning.

Distinctions between formal, non-formal and informal learning

After reviewing the work of various scholars (MacNeil, 2001; Malcolm et al., 2003;
Ainsworth & Eaton, 2010; Werquin, 2010; Zydziunaite et al., 2012; Manuti et al., 2015) who
attempt to explain the distinction between formal, non-formal and informal learning, we can
highlight the main aspects through which all three main forms of lifelong learning are analysed,
namely, the learning process, control, the physical location of learning and the anticipation of
learning outcomes.

Learning process. Comparing informal learning with formal and non-formal learning, it is
noticeable that the informal learning is less organized or even completely unorganized, has no
structure, usually no learning objective is formulated, no separate time for learning is provided.
Meanwhile, the process of formal and non-formal learning is characterized by greater awareness,
purposefulness and structure. The formal learning process and the activity itself is organized,
planned, purposeful, taking place over a pre-determined fixed duration (Zydziunaite et al., 2012).
Informal learning can be acquired through various life experiences, communication within the
family or other groups of people, through a variety of social interactions (Ainsworth & Eaton,
2010; Werquin, 2010; Manuti et al., 2015). So it happens constantly and everywhere.
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The lifelong learning paradigm emphasizes the importance of social environment and
culture for learning (Fullan & Langworthy, 2014). Informal learning of an individual is aided by the
entire environment around them: especially the immediate family environment where everyday
situations take place, and also the media. The person is exposed to the socio-cultural environment
in which, without a predetermined learning objective, individuals learn on their own, for example,
by visiting museums, libraries, exhibitions, listening to radio stations, watching television, reading
newspapers, magazines, browsing the Internet. In this way, the learner gains information, takes
over cultural values, develops social skills, and their self-expression takes place.

Control. According to researchers (Alonderiene, 2009; Ainsworth & Eaton, 2010;
Werquin, 2010; Manuti et al., 2015), a higher degree of external control is seen in formal learning,
whereas internal control — in informal learning. In formal and non-formal learning, the process,
methods and content are largely determined and controlled by the teacher. Here, a hierarchy
between the teacher and the learner exists, a clear power relationship is formed. The need for
learning is passed on to the learner, so there is an intervention from the outside (Zydziunatei et al.,
2012). Whereas, informal learning has no coercive element. The need to learn comes from the
learner themselves, the control of learning remains in the hands of the learner. And part of informal
learning is completely uncontrolled, i.e., learning is random, spontaneous.

All three forms of learning also differ in terms of the physical location of learning. In the
case of formal and non-formal learning, the physical place is relatively defined, while in informal
learning, it is often difficult to name the physical place because it can happen in different situations
and anywhere, i.e., the learning context can be very diverse. For example, informal learning takes
place in the family, on the Internet, while reading magazines or books, in concerts or exhibitions,
and also in a formal educational setting — school, university (Livingstone, 2002; Lin & Lee, 2014).
Formal learning usually takes place in a structured and organized context, for example, in science
and education institutions (Zydziunatei et al., 2012). Informal learning usually is not subject to
formal requirements such as place, duration, registration, schedule. This learning takes place in a
natural, informal, free environment anytime and anywhere, i.e., in different life situations and in
different environments.

Anticipation of outcomes. In the case of informal learning, in contrast to formal or non-
formal learning, it is difficult, and sometimes impossible, to predict learning outcomes, as informal
learning is influenced by a large number of factors. In formal and non-formal learning, the desired
outcomes are anticipated. Whereas in informal learning, the learning outcomes can be not defined
in advance and invisible, they are diverse (Zydziunaite et al., 2012). The learner can choose when,
where, how and what he or she wants to learn, choose the learning sources, environments, forms,
anticipate the desired results or only after a certain time realize through reflection that he or she has
accidentally acquired something (Ainsworth & Eaton, 2010; Werquin, 2010; Manuti et al., 2015).
Formal learning is directed towards the acquisition of specific competencies, while in informal
learning, it may be completely unplanned what is to be learned, or it may be observed that certain
competencies have been acquired already after some experience (Zydziunaite et al., 2012).

Thus, during informal learning, the responsibility for the learning process, place, learning
content, methods, sources lies with the learner. At the same time, however, informal learning may
even be unrecognized and unacknowledged by the individual. Often a person, by participating in
various self-initiated activities, supplements his/her knowledge and develops abilities, but does not
even realize that he/she is learning it, because informal learning takes place also in everyday life,
randomly and spontaneously. Even with formal tasks such as a test or experiment, one can learn
what was not even planned.

Colley, Hodkinson, and Malcolm (2003) present slightly different characteristics of
lifelong learning activities (see Table 1) and allow seeing differences in formal, non-formal, and
informal learning.
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Characteristics of forms of lifelong learning
(Colley, Hodkinson & Malcolm, 2003, pp. 24)

Table 1

Formal learning

Non-formal learning

Informal learning

Location

Education and training
institutions

Not provided by an
education or training
institution

Bulk of learning occurs
in the workplace
Prie-school  playgroups,
etc

Community groups and
voluntary sector

Daily activities at
work, home, leisure,
in community

Youth organisationts
Intergenerational
learning

Degree of
structure

Highly structured
objectives, time and
support

Structured
time or support

objectives,

No strucutre

Intentionality

Learner‘s perspective is
intentional

Leaarner‘s perspective is
intentional

Rarely intentional,
typically ,,indicental*

Certification

Leads to certification

Not usually certificated

Not certificated

Teacher / trainer Trainer, coach, mentor,

childcarer

Facilitator

Formal learning is learning, planned and organized in purposeful, structured way, usually
taking place in education and training institutions and accompanied by education professionals:
teacher, educator, instructor (Colley, Hodkinson & Malcolm, 2003). It is common to plan the
learning schedule in advance, in which the time is recorded, learning activities, content, tools,
procedures, assessment system are planned. In a formal education or training institution, learners
acquire certain qualifications and are awarded certificates or diplomas (Lifelong Learning
Memorandum, 2000; Ainsworth & Eaton, 2010). Formal learning is usually organized in
educational establishments such as kindergarten, school, higher education institution (college or
university) (Alonderiene, 2009).

Non-formal learning is purposeful, pre-planned and usually organized by mentors,
educators or non-formal education professionals, but less formalized than formal learning.
Organization of non-formal learning does not necessarily involve admission requirements, and
there may be no precise or pre-planned learning schedule, fixed duration, intended learning tools or
methods (Colley, Hodkinson & Malcolm, 2003). Nevertheless, non-formal learning is seen as an
area of personal training and development where engagement, active participation and social skills
of the learner are promoted (Lifelong Learning Memorandum, 2000; Ainsworth & Eaton, 2010).

Informal learning is perceived as a conscious and/or unconscious, random activity that
takes place every day, it is not necessarily a premeditated, less organized or completely
unorganized learning in which the learner acquires certain competencies (Schugurensky, 2000;
Colley, Hodkinson & Malcolm, 2003; Tereseviciene et al., 2004; Alonderiene, 2009). This form of
learning can take place both at the individual level and in groups, i.e., through various social
interactions. Yet individuals may not even recognize and acknowledge informal learning, not
realizing that they are learning from daily situations and gaining new knowledge every day.

All types of informal learning have a common result — personal growth of the learner.
There is a strong direction towards the individual’s personal development (Pauriene, 2013). During
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informal learning, the learner improves themselves, gets to know themselves better. Outcomes of
informal learning can be divided into complementary and transformative. Complementary
outcomes complement the learner’s background knowledge, improve certain skills, develop certain
values, expand and reinforce existing knowledge, values and attitudes. It is a continuous,
uninterrupted learning. And the transformative results obtained during the informal learning
challenge the learner to radically change the existing initial knowledge, values and attitudes. All
types of informal learning are characterized by both complementary and transformative learning
outcomes.

In informal learning, an individual can anticipate what they need to learn, so it meets their
needs, they can choose for themselves what knowledge and skills they need to acquire and how to
do it. This expands their field of learning. During informal learning, an individual can create and
generate new knowledge, consolidate existing values and attitudes. This contributes to the
individual’s personal growth and continuous improvement. The purpose, process and context of
learning may manifest itself in varying degrees, but informal learning can be seen as a construct
that encompasses mutually complementary forms of learning, activities and achieved learning
outcomes, thus revealing the importance of informal learning in the context of lifelong learning.

CONCLUSION

The transition from teaching to learning paradigms underpins the importance of informal
learning in lifelong learning, where informal learning is intertwined with formal and non-formal
learning. All forms of learning must be recognized as distinctive, but at the same time seen as
overlapping and mutually complementary. These forms complement and enrich each other, so in
the context of lifelong learning, all three forms of learning must be recognized and combined in
order to develop a mature, responsible and active personality, while recognizing that informal
learning which takes place in everyday life contributes to personal development and personal
growth.
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STUDENTU IR DESTYTOJU BENDRADARBIAVIMAS STUDIJU PROCESE

GINTARE MILCE
Kolpingo kolegija

ANOTACIJA

Aukstojo mokslo institucijose studentams ir déstytojams siekiant bendry tiksly (Zinios,
patirtys, mokslo kokybé ir kt.) tenka nuolatos bendrauti ir bendradarbiauti. Bendradarbiavimo
studijy proceso metu, svarbu kad jie gebéty dalintis Ziniomis, patirtimis, jgidziais. Déstytojas
dalinasi patyrimu su besimokanciaisiais, o besimokantieji — tarpusavyje. Studijy procese, studentai
ir déstytojai laikomi tolygiais partneriais. Jie ne tik dalijasi patirtimi, bet ir perima asimetriskus
vaidmenis, klausia vienas kito naudingos informacijos ir nuolat seka vienas kito pasiekimus. Taigi,
Sio tyrimo objektas - studenty ir déstytojy bendradarbiavimas studijy procese. Tyrimo tikslas -
apibrézti teorinius studenty ir déstytojy bendradarbiavimo ypatumus studijy procese. Tyrimo
metodas — mokslinés literatiros analizé. Mokslinés literatiiros analizé taikyta siekiant aptarti
bendradarbiavimo sampratq ir charakteristikas bei apibrézti bendradarbiavimo ypatumus tarp
studenty ir deéstytojy studijy procese. Mokslinés literatiiros analizé atskleidé, kad studento ir
déstytojo sqveika suprantama kaip jy bendradarbiavimo ir bendravimo abipusiskumas, veikiantis
vienas kito sgmong ir elgesj. Tokia sqveika yra artimo bendravimo padarinys, kuris formuoja
atsakingumq, draugiskumq ir kitus tarpusavio santykius, o tai gerina bendradarbiavimg.

ReikSminiai odZiai: bendradarbiavimas, déstytojas, studentas, studijy procesas.

IVADAS

Bendradarbiavimas — neatskiriama studijy proceso dalis. Studijy procesas apima
tokius dalyvius kaip studentai, déstytojai, profesinés bendruomenés atstovai, administratoriai ir kiti
asmenys, dirbantys auks$tojo mokslo jstaigoje. Vis dél to, studijy procese dazniausiai tenka
bendradarbiauti studentams ir déstytojams. AukStojo mokslo institucijose, jie yra vieni i§
svarbiausiy asmeny, kurie yra susieti nenutriikstamo bendravimo ir bendradarbiavimo procesais,
siekiant bendry tiksly. Tidikis (2001) nurodo, kad aukstojo mokslo jstaigose vyksta ne tik
savaranki$ka besimokanciojo veikla ar pedagoginis procesas, kurio metu vadovaujant vadovui
(déstytojui), igyjama ziniy bei jgiidziy, bet kartu vyksta ir tarpasmeninis bendravimo procesas.
Tyrimo objektas — studenty ir déstytojy bendradarbiavimas studijy procese.

Tyrimo tikslas — apibrézti teorinius studenty ir déstytojy bendradarbiavimo ypatumus studijy
procese.
Tyrimo uZdaviniai:

1. Aptarti bendradarbiavimo sampratg ir charakteristikas.

2. Aptarti studenty ir déstytojy bendradarbiavimo ypatumus studijy procese.
Tyrimo metodas — mokslinés literatiros analizé. Mokslinés literatiros analizé taikyta siekiant
aptarti bendradarbiavimo samprata ir charakteristikas bei apibrézti bendradarbiavimo ypatumus tarp
studenty ir déstytojy studijy procese.

1. BENDRADARBIAVIMO SAMPRATA

Bendradarbiavimg lietuviy kalboje galima suprasti dvejopai. Lietuviy kalboje, kaip ir
angly kalboje, zodziui bendradarbiavimas turime du atitikmenis: bendradarbiavimas (angl.
collaboration) ir kooperacija (angl. cooperation). Lietuviy kalbos Zodyne (2017)
bendradarbiavimas — collaboration apibréziamas kaip 1) bendravimas su kitais; 2) talkininkavimas,
0 kooperacija — cooperation apibréziama kaip 1) ,,tam tikra darbo organizavimo forma, kai daugelis
7zmoniy dalyvauja tame paciame arba artimuose darbo procesuose®; 2) ,masinis kolektyvinis
susivienijimas gamybos ir mainy srityje. Vizgirdaité (2011) teigia, kad tarp $iy savoky yra svarbiy
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konceptualiy skirtumy. Nors Sios savokos daznai vartojamos kaip sinonimai, kai kalbama apie su
grupe susijusig veikla (Lai ir Viering, 2012).

Vizgirdaitée (2011) pabrézia, kad bendradarbiavimas (angl. collaboration ir angl.
cooperation) turi dvi pagrindines reik§mes. Pirmoji reiskia darba kartu. Tuo tarpu antroji, susijusi
su istorine ekonomikos dalimi, kuri siejasi su kooperatiniy bendroviy procesais. Autoré svarsto, ar
termino cooperation vertimas kaip bendradarbiavimas yra pakankamai tikslus. Nurodoma, kad
kooperacija — procesas, kurio metu dalyviai atlicka individualias uzduotis, sickdami bendro tikslo.
Vizgirdaitei pritaria ir Kiti autoriai, teigiantys, kad kooperacija galima suvokti kaip bendra veikla
kartu, siekiant uzbaigti tam tikra pradéta darba, pavyzdziui projekta (Davidson ir Major, 2014).
Kooperuodamiesi besimokantieji tuo paciu metu veikia bendroje aplinkoje, i kurig jeina uzduotys,
turin¢ios bendra tiksla, paskirstytos tarp visy besimokanéiyjy. (Beznosyk ir kt., 2011; Altin ir
Pedaste, 2013). Lai ir Viering (2012) kooperacija jvardija kaip darbo pasidalijima tarp grupés nariy,
o tai vyksta, kai uzduotis individualiai skirstoma j smulkesnes uZzduotis, kurios véliau
konstruojamos j bendra rezultata.

Autoriai Schottle, Haghsheno ir Gehbauer (2014), isskiria esmines charakteristikas
tarp bendradarbiavimo ir kooperacijos sampraty ir jas sulygino su savarankiSkumu (angl.
autonomy) (zr. 1 pav.).

Noras jsipareigoti

Konflikto galimybé Kemunikacifa

Koordinavimas ._-' /7 Isipareigojimas

Pasitikéjimas

Kontrolé

Nepriklausomumas Aitkumas/ keitimasis

tarp dalyviy informacija
Noras rizikuoti Dalinimasis Ziniomis
Savarankiikumas Kooperacija Bendradarbiavimas

1 pav. Kooperacijos, bendradarbiavimo ir savaranki§kumo charakteristikos
(Schottle, Haghsheno ir Gehbauer, 2014)

Zvelgiant j schema matyti, kad kuo toliau nuo centro, tuo svarbesnis rysys tarp terminy
ir joms budingy charakteristiky. Pasak anksCiau minéty autoriy, bendradarbiavimas susietas su
tokiomis charakteristikomis: komunikacija, jsipareigojimas, dalijimasis Ziniomis ir informacija
(Schottle ir kt., 2014). Taigi, bendradarbiavimas — tai centras tarp kooperacijos ir savarankiskumo.
Galiausiai Schoéttle ir kt. (2014) pateikia bendradarbiavimo samprata, kurig apibrézia kaip
.santyking sistema, kurioje grupéje esantys asmenys dalijasi tarpusavio pasiekimais.*

Jovaisa (1993) atkreipia démesj, kad bendradarbiavimo metu asmenys realizuoja vienas
kito poreikius, todél bendradarbiavimas glaudZiai siejasi su bendravimu. Kiti autoriai
(Teresevi¢iené ir Gedviliené, 2006, p. 15) priduria, kad bendradarbiavimas — tai darbas kartu, kurio
metu dalyjamasi turima patirtimi, Ziniomis, taciau svarbiausia bendras tikslas, kuris sieja visus
bendradarbiavimo procese esancius dalyvius: ,,Mokslininkas privalo sugebéti dalytis patyrimu su
kitais mokslininkais, mokytojas — su kitais mokytojais bei mokiniais ir mokiniai — tarpusavyje.
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Bendradarbiavimas yra integrali Zmogaus egzistencijos dalis“ (Teresevi¢ien¢ ir Gedvilien¢, 2003,
p. 15). Galiausiai, abipusis rySys, bendra atsakomybé, bendras suprastimas taip pat sieja
bendradarbiavima, kuriame sieckiama bendro tikslo (Mclnnerney ir Robert, 2004; Vizgirdaite,
2011).

Dawson (1999) pabrézia, kad ,bendradarbiaujant vyksta dalijimasis Ziniomis,
supratimu, taigi ir mentaliniais modeliais, kai formuojasi bendras supratimas* (cit. i§ Jucevi¢iené,
2007, p. 188), o pasak Jacikevicienés ir Rupsienés (1999), bendradarbiavimas yra beveik visa
zmogaus veikla, kurig sudaro komunikacija, kooperacija, interakcija ir dalijimasis patirtimi.
Bendradarbiavima galima suprasti ir kaip procesa, kurio metu dalyviai siekdami naujy Ziniy,
dalijasi jau turimomis ziniomis ir patirtimis. (Vizgirdait¢, 2011). Galima pastebéti, kad
bendradarbiavimas néra abipusio darbo rezultatas — tai abipusio kiirimo procesas, vykstantis
bendroje aplinkoje. Kita vertus bendradarbiavimui biidingas vaidmeny lankstumas ir atsakomybé
susijusi su antrinémis uzduotimis ir tikslo pasiekimu. Apskritai, bendradarbiavimas susij¢s su
procesu.

Bendradarbiavimas stipriai susijes su komandiniu darbu. Teresevi¢iené ir
Gedpviliené (2003) — bendradarbiavima identifikuoja kaip komandinj ar grupini darba. Grupinis
darbas suvokiamas kaip veikla, turinti bendry bruozy. Autoriai (Blatchford, ir Chowne, 2007,
Hammar Chiriac, 2014; Johnson ir Johnson, 2002) atkreipia démesj, kad komandinis darbas
skatina mokytis, socializuotis tarp besimokanciyjy, o komandinis darbas geréjas, aktyviai
bendradarbiaujant ir rodant socialinio bendradarbiavimo svarba studijy procese.

Smilga ir Bosas (1999) teigia, kad komandiniai santykiai pasizymi ,,bendradarbiavimu ir
tarpusavio pagalba, pagarba, pasitikéjimu, nariy sutelktumu, atsakomybe komandai siekiant
galutinio tikslo* (p. 67). Kita vertus, komanda vieniems reiskia tikslo siekian¢ia grupe, kitiems —
bendradarbiavima. Teigiama, kad komandinio darbo tikslas, kad visi komandos nariai déty
pastangas bendram tikslui pasiekti (Raizienés ir Endriulaitienés, 2008), todél komandinis darbas
gali buti apibréziamas kaip tarpusavyje susijus¢ nasumo komponentai, reikalingi veiksmingai
koordinuoti keliy asmeny veiklos rezultatus (Salas, Cook ir Rosen, 2011).

Komandinis darbas vyksta ten, kur zmonés bendrauja siekdami bendry tiksly.
Komandinis darbas apima bendradarbiavima ir koordinavima, kad darbas bity atliekamas
tarpusavyje priklausomai nuo apibrézty vaidmeny ir aiskiy tiksly (Kouzes ir Posner, 2007; Levi,
2011). Vadovaujant lyderiui ir komandai, kuri yra atsakinga uz savo veiksmus, komandinis darbas
dazniausiai pasiekiamas. Zitirint plagiau, komandinis darbas apima veikla bendradarbiaujant su
kitais, kad buty iSsprestos problemos, priimami sprendimai, kuriy negali lengvai sukurti vienas
veikiantis asmuo (Zaccaro, Rittman ir Marks, 2001). Bendradarbiavimas reikalauja gebéjimo atvirai
bendrauti, vertinti ir dirbti su jvairove ir konstruktyviai reaguoti j konfliktus (Larson ir LaFasto,
1989). Smilga ir Bosas (1999) teigia, kad bendradarbiavimas gali bati trumpalaikis ir nebatinai
oficialus, taciau turi apimti §iuos komandinio darbo bruozus:

e  bendradarbiavimas ir tarpusavio pagarba;

e abipusis priémimas, pasitikéjimas;

e  pozityviy ginCy, prieStaravimy ir konflikty kaip nariy aktyvumo, komandos
darbingumo, gery ir originaliy sprendimy priémimo biidy vertinimas;
nariy sutelktumas ir stiprus vidinés priklausomybés komandai jausmas;
didelé¢ kiekvieno nario motyvacija, jgyvendinant komandos tiksla;
individualiis jsipareigojimai bei komandiné atsakomybé;
lyderio funkeijy pasiskirstymas;
sugebéjimas jvertinti sékminga ir nesékminga savo veikla darant atitinkamas
i§vadas, koreguojancias tolesnj darba kartu.

Svarbu paminéti ir Tereseviéienés ir Gedvilienés (2003) elementus, kur teigiama, kad
bendradarbiaujanti komanda turi turéti §iuos elementus:
e teigiama tarpusavio priklausomybé;

48
Kolpingo kolegija / Kolping University of Applied Sciences



I$sukiai ir socialiné atsakomybé versle | Challenges and Social Responsibility in Business

e individuali atsakomybé;

e socialiniai gebéjimai;

e grupiniai procesai;

e skatinanti saveika.

Taigi, galima i$skirti pagrindinius komandinio darbo bruozus: tarpusavio pagarba,
bendradarbiavimas, jvairiapusiSkumas ir pagalba.

2. STUDENTU IR DESTYTOJU BENDRADARBIAVIMO YPATUMAI STUDIJU
PROCESE.

Aukstojo mokslo institucijose studentams ir déstytojams siekiant bendry tiksly (Zinios,
patirtys, mokslo kokybé ir kt.) tenka nuolatos bendrauti ir bendradarbiauti. Bendradarbiavimo
studijy proceso metu, svarbu kad jie gebéty dalintis Ziniomis, patirtimis, jgidziais. Déstytojas
dalinasi patyrimu su besimokang¢iaisiais, o besimokantieji — tarpusavyje. Dobranskiené (2002),
bendravima studijy metu interpretuoja kaip sgveikg tarp brestancios ir subrendusios asmenybés,
kurioje ugdomas pedagogo poveikis besimokancigjam. Atsizvelgiant j tai galima teigti, kad minétos
sgveikos metu, tiek déstytojas, tiek ir studentas vienas kita suvokia ir taip keiiasi veiklos
rezultatais — nuostatomis, patirtimis, o svarbiausia — Ziniomis. Ramanauskien¢ (2010) atkreipia
démesj, kad bendravimas ir bendradarbiavimas tarp studenty ir déstytojy studijy proceso metu
uztikrina studijy proceso ir jo rezultaty kokybe. ,,Bendradarbiavimas studijy procese yra biitinas ir
todél, kad integralios asmenybés ugdymas, paremtas asmenybés dvasinés ir fizinés darnos
principu, néra savaiminis procesas — jis reikalauja kruopstaus darbo ir abipusio supratimo* (p. 1).
Taigi, studentas ir déstytojas, tokiam bendravimui ir bendradarbiavimui turi biti ruo$iami.

Studijy procese, studentai ir déstytojai laikomi tolygiais partneriais. Jie ne tik dalijasi
patirtimi, bet ir perima asimetriskus vaidmenis, dalinasi naudinga informacija, dZiaugiasi vienas
kito pasiekimais. Akcentuotina, kad studijy procese, svarbu ne tik studento ir déstytojo santykiai,
bet ir mokymo(si) atmosfera, elgesys ir pasitikéjimas. Pasitikéjimu gristi santykiai padeda
déstytojams jaustis saugiems priimant sprendimus, kai tuo metu studentai gali aktyviai dalyvauti
procese ir nejausti baimés biiti pazeminti kity akyse. (Zalyaeva ir Solodkova, 2014). Sis
pasitikéjimas skatina didesn¢ besimokanciyjy motyvacija, jsitraukima j studijy procesa ir gerina
mokymosi rezultaty kokybe (Shulte-Pelkum, Schweer, & Pollak, 2014). Schéttle (2014) atskleide,
kad abipusé pagarba, supratimas ir pasitikéjimas vienas kitu — esminiai veiksniai, turintys jtakos
bendradarbiavimui, o pagrindiniu bendradarbiavimo veiksniu laikomas Zmogiskasis veiksnys.
Pasitikéjimu gristi santykiai gerina psichoemocing déstytojy sveikata, didina pasitenkinimg darbu.
Pasitikéjimas tampa prielaida studentams ir déstytojams dirbti kartu, o darbas kartu, padeda
produktyviau siekti bendry tiksly (Tierney, 2008). ,,Siuolaikinis déstytojo santykis su studentais
turi blti paremtas pasitikéjimu, gebéjimu motyvuoti jaunaja karta, skatinti nebijant nesékmiy‘
(Dainorien¢, 2017).

Taigi, pasitikéjimas tampa viena esminiy salygy bendradarbiavimo procese ir daro jtaka
galutiniam rezultatui. Pasitikéjima galima suprasti kaip dviejy asmeny santykius, kuomet asmenys
isipareigoja keistis, nezinodami ar kitas asmuo taip pat norés poky¢iy. Pasitikéjimas egzistuoja tik
produktyvaus darbo aplinkoje. Vis délto, keitimosi procesas vyksta tam tikroje santykiy struktiiroje,
kur pasitikéjimo motyvai taip pat yra svarbis. Tierney (2008) apibrézia pasitikéjima studijy
aplinkoje ir i$skiria tris esminius jo komponentus:

pasitikéjimas, kuomet dalijamasi patirtimi (angl. trust as shared experience). Kiekvienas

asmuo yra skirtingas, su skirtingais poziliriais ir vertybémis. Atviras pozilris ir

geb¢jimas priimti kito interesus gerina tarpusavio santykius ir galutinius rezultatus.

2. Pasitikéjimas, kaip ismokta patirtis (angl. trust as learned experience). Sis komponentas
apima tikéjima kuriamu santykiu tarp asmeny; supratima, kad santykiai,
bendradarbiavimas ir bendras procesas yra naudingi visiems proceso dalyviams.
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Pabréziama, kad nurodymai ir taisyklés Sio proceso metu néra pasitikéjimo dalimi.
Svarbiausias vaidmuo tenka laikui, kurio reikia, kad atsirasty pasitikéjimas vienas kitu.
3. Salyginis pasitikéjimas (angl. trust as conditional) yra jmanomas tik jei
bendradarbiaujantys asmenys yra kompetentingi ir kartu siekia issikelto tikslo. Salyginis
pasitikéjimas priklauso nuo stebéjimo proceso ir studijy procese veikianciy dalyviy.

Rajeckas (1999) kita vertus, teigia, kad studijy procese bendrauja savarankiskos
asmenybeés, kurios turi savo vertybes, interesus bei gebéjimus ir visa tai lemia, kad tarpusavio
santykiai biina jvairiis. Vis dél to, Siau¢iukéniené (2011) teigia, kad atsiranda nauja saveika tarp
studento ir déstytojo studijy procese: iSnyksta kontroliuojantis déstytojas. I§ informatoriaus
tampama konsultantu, pataréju. Toks bendravimo pobldis gali bliti misrus: individualus
vienkryptis, individualus dvikryptis, frontalus vienkryptis, frontalus dvikryptis, grupinis ir
kolektyvinis. Pasak Kontautienés (2010), studijy procese saveikauja déstytojai, studentai bei kiti
studijy aplinkoje esantys dalyviai. Ji nurodo, kad studijy procesas — daugiaplané saveika, kurig
i8skiria j tris sritis:

1.  besimokanciojo ir déstytojo saveika;
2. besimokanciyjy sgveika;
3. tarpasmeniné sinergija, galinti daryti jtaka ugdymo(-si) saveikai.

Brooks (2011) atkreipia démesj, kad déstytojo — studenty santykiai yra tarp esminiy
veiksniy siekiant sékmingo studijy proceso ir pabrézia, kad bendradarbiavimas bus produktyvus,
kai kartu bus kuriamos idéjos ir patirtys. Taigi, déstytojy ir studenty saveika yra lemiamas veiksnys
studijy rezultatams. Wang, Haertel ir Walberg (1990) nustaté, kad déstytojy — studenty saveika, tai
svarbiausias veiksnys ir mokymosi rezultatams. Apskritai, santykiai tarp déstytojy ir studenty, yra
vienas i§ svarbiausiy paskaity patirties veiksniy. Studentai, jauciantys, jog ripi déstytojams,
sutelkia daugiau démesio j paskaitos metu déstoma turinj. Palaikantys ir besirlipinantys savo
studentais déstytojai, turi labiau motyvuotus, pasizymincius didesniu savarankiSkumu ir
telkiamomis pastangomis, besimokanciuosius (Alerby, 2003).

Butkiené ir Kepalaité (1996) pabrézia, kad studento ir déstytojo saveika suprantama
kaip jy bendradarbiavimo ir bendravimo abipusiskumas, veikiantis vienas kito samong ir elges;j.
Tokia saveika yra artimo bendravimo padarinys, kuris formuoja atsakingumo, draugiskumo ir kitus
tarpusavio santykius, o tai gerina bendradarbiavima. Kudokien¢ ir Repeckiené (2006) pastebi, kad
studijy procese bendradarbiavimas yra suvokiamas kaip paveiki skatinimo ir motyvavimo forma.
Bendradarbiavimas skatina déstytojus studijy procese dirbti drauge, o svarbiausia — numatyty tiksly
siekti, nevykdant kity nustatyty iSankstiniy nuostaty. Tyrimai atskleide, kad net 80 % déstytojy
noriai bendradarbiauja su studentais ne tik formalioje, bet ir neformalioje aplinkoje.
Bendradarbiavimas vyksta profesiniu dialogu, planuojant studijy turinj bei atsiskaitymo biidus.
Bengtson ir kt. (2017) atskleidé, kad studentams patinka, kai juos vertina kaip ,,lygus su lygiu®,
taciau, tuo paciu, bendradarbiavimo metu, studentai nori gauti daugiau patarimy i§ déstytojy.
Teigiama, kad bendradarbiavimas tarp déstytojy ir studenty gali bati patobulintas, jei buity suteikta
daugiau laiko diskusijoms, mokantis i$ skirtingy studenty ir déstytojo perspektyvy, siekiant suprasti
asmenines jzvalgas.

Taigi, tiek studentai, tiek déstytojai gauna daug naudos bendradarbiaudami — didéja
pasitikéjimas, prisiimama didesné atsakomybé uz mokyma(si), geriau suprantami skirtingi
akademinés bendruomenés vaidmenys, geréja mokymosi rezultatai ir studijy kokybé. Tuo metu
deéstytojai, gauna naudos, matydami studijy procesa i$ studento perspektyvos.

ISVADOS

1. Bendradarbiavimas studijy procese aktyviai veikia ir yra nuolatiné siekiamybé.
Bendradarbiavima galima suprasti kaip procesa, kurio metu vyksta dalijimasis Ziniomis, dirbama
komandiskai, siekiama déti pastangas ne pavieniui tikslui, bet bendram — komandos tikslui, o
kooperacija galima suprasti kaip grupinj darba, kuriame kiekvienas dalyvis turi savo uzduotis ir
siekia individualiy, o ne komandiniy tiksly.
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2. Déstytojy ir studenty bendradarbiavimo metu, svarbu dalytis ziniomis, patirtimis bei jgtidziais.
Bendradarbiavimas tarp déstytojy ir studenty padeda bati lygiaverdiais partneriais, o vienas esminiy
veiksniy bendradarbiavimo metu — pasitikéjimu grjsti santykiai, atsakingumas, draugiSkumas,
bendras tikslo siekimas, kurj apima ne tik bendradarbiavimas, bet ir komandinis darbas. Studijy
procese bendradarbiavimas vyksta profesiniu dialogu, kartu planuojant studijy turinj ir
atsiskaitymus, bendradarbiaujant studijy procese geréja mokymo(si) rezultatai ir studijy kokybé.
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COLLABORATION BETWEEN STUDENTS AND TEACHERS IN THE STUDY
PROCESS

GINTARE MILCE
Kolping University of Applied Sciences

ANNOTATION

In higher education institutions, students and teachers have to communicate and collaborate
constantly in order to achieve common goals (knowledge, experience, quality of science, etc.).
During the collaborative study process, it is important that they are able to share knowledge,
experience, skills. The teacher shares the experience with the learners and the learners with each
other. In the study process, students and teachers are considered as equal partners. They not only
share experiences, but also take over asymmetric roles, ask each other for useful information, and
keep track of each other’s accomplishments. Thus, the object of this research is the collaboration of
students and teachers in the study process. The aim of the research is to define the theoretical
features of collaboration between students and teachers in the study process. Research method -
analysis of scientific literature. The analysis of scientific literature was applied to discuss the
concept and characteristics of collaboration and to define the peculiarities of collaboration
between students and teachers in the study process. An analysis of the scientific literature revealed
that student-teacher interaction is understood as the reciprocity of their collaboration and
communication, affecting each other’s consciousness and behavior. Such interactions are the result
of close communication, which forms responsibility, friendship, and other interrelationships, which
improves collaboration.

Key words: collaboration, student, teacher, study process.
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GAMTINIU KELIONIU YPATUMAI

IVETA VARNAGIRYTE-KABASINSKIENE
Kolpingo kolegija

ANOTACIJA

Gamtiniy kelioniy ypatumai. Kolpingo kolegija. Iveta Varnagiryté-Kabasinskiené.

Gamtiné kelioné yra viena populiariausiy kelioniy formy, tinkamy bet kokio amziaus,
poreikiy ar pomégiy Zmonéms. Straipsnyje aptariamos skirtingy zmoniy grupiy galimybés rinktis
gamtinj turizmgq. ISvykos | gamtq yra siejamos su jvairiy projekty jgyvendinimu, mokomuyjy,
pazintiniy ekskursijy, ekspedicijy ar stovykly rengimu, §venciy, seminary organizavimu gamtoje bei
aktyviu laisvalaikio praleidimu, renkantis pazintinius ir mokomuosius zZygius pésciomis, slidémis ir
dviraciais. Suplanuoti iSvykq | gamtq néra paprasta, nes ne visus veiksnius galima jvertinti is
anksto. Bendru atveju, planuojant gamtines keliones skirtingoms Zmoniy grupéms akcentuojami
panasis dalykai: kelionés tikslas, jvertinami dalyviy litkesciai, poreikiai ir galimybés, numatoma
iSvykos trukmé, transportas, biudZetas ir biitiny priemoniy sqrasas bei parengiamas detalus
planas.

IVADAS

Gamtos arba gamtinis turizmas, taip pat ir gamtinés kelionés — tai keliavimo forma,
naudojantis gamtos sukurtais objektais, lankantis gamtinése vietovése, stebint turistinius gamtos
objektus, aktyviai ir pasyviai leidZiant laika gamtoje (The European market potential for nature...,
2020). Si tausojanéio, nevartotojisko, daZnai vietinio turizmo forma yra orientuota j gamtinius
iteklius, gamtos pazinima ir patyrima bei organizuojama taip, kad kuo maziau biity paveikta
aplinka (Fennel, 1999). Atsakingy kelioniy ar i§vyky |} natiiralias gamtines teritorijas tikslas -
pamatyti, pazinti ir pajusti kraStovaizdj, flora ir fauna bei apsaugoti aplinka. Literatiiroje
nurodoma, kad gamtinis turizmas nepalieka Zymaus ekologinio pédsako ir nesumazina nattiralaus
krastovaizdzio patrauklumo (European Wilderness Society, 2018). Kita vertus, gamtinis turizmas
siejamas ne tik su nauda aplinkosauginiam sektoriui, bet su nauda visuomenei ir ekonomikai (Bell
et al., 2007). Kai kurie autoriai gamtinj turizma tapatina su ekoturizmu, kuris apima ir vietinés
kultiiros bei tradicijy pazinima, ar kaimo turizmu, kuomet lankytojams sitilomos kaimo sodyby
paslaugos. Taciau yra esminis skirtumas tarp minéty keliavimo formy, nes gamtinio turizmo
veiklos organizuojamos isskirtinai natiralioje aplinkoje, o ekoturizmas neretai yra platesnio
spektro turizmo forma (Jampolskiené, 2008).

Gamtiniy teritorijy lankymas prisideda prie regioninés plétros. Gamtiniai turizmo istekliai
paprastai biina nutol¢ nuo urbanizuoty vietoviy, o zmonés, iSvyke i§ miesty j periferinius rajonus,
dalj 1é8y nei$vengiamai skiria savo komforto uztikrinimui — maistui, gérimams, suvenyrams, kt.
Plétojant gamtinj turizma tam tikruose regionuose, skatinamas bendradarbiavimas tarp vieSojo ir
privataus sektoriaus, investuojama j infrastruktiiros tvarkyma (tilty, takeliy, apzvalgos aiksteliy,
informaciniy stendy, rodykliy jrengimas ir atnaujinimas, geriamojo vandens $altiniy pritaikymas ir
kt.), vertinamos lankytojy patirtys ir sudaromos salygos keliauti su gidu, jrengiami inovatyvis
objektai (ap$viesti naktiniai takai, interaktyviis informaciniai stendai), skatinamos savanoriskos
veiklos, organizuojami mokymai gamtoje (gamtos mokyklos, stovyklos, seminarai) ir kt.

Lietuvos ir atskiry jos regiony gamtiné aplinka bei kraStovaizdziy kompleksai su ezery,
misky, upiy gausa yra labai palankiis gamtiniam turizmui. Zmonés renkasi keliavima miskuose,
saugomose gamtinése teritorijose, augaly, gyviiny steb¢jima, aplinkg puoseléjantj turizmg. Gamtinj
turizma keliautojai ar turistai renkasi dél jvairiy priezas¢iy: poreikis dziaugtis gamtos didybe,
pabégti nuo miesto gyvenimo, pabiti atokiau nuo zmoniy Surmulio, siekis pamatyti jvairius
krastovaizdzius, patirti nuotykius nattralioje aplinkoje, noras pazinti ir stebéti aplinka ar dalyvauti
aplinkos i§saugojime.
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Sio tyrimo tikslas — aptarti skirtingo amziaus, pomégiy ar poreikiy Zmoniy grupiy
galimybes rinktis gamtines keliones ar poilsj gamtoje bei pateikti apibendrintas rekomendacijas
tokiy kelioniy planavimui. Siekiant $io tikslo buvo iskelti tokie uzdaviniai: iSanalizuoti savoka
gamtiné kelion¢ ir gamtiniy kelioniy organizavimo ypatumus; aptarti tiksliniy Zmoniy grupiy
charakteristikas; pateikti apibendrintas rekomendacijas keliavimui gamtoje.

Tyrimo problema — nors yra specializuotos literaturos, kaip organizuoti i§vykas | gamta
skirtingo amziaus, pomégiy ar poreikiy zmonéms, néra aisku, i ka reikéty atkreipti démesj
planuojant keliones/i$vykas | gamta kiekvienai grupei bei paieskoti bendry keliavimo | gamta
planavimo ypatumy.

Metodika

Siekiant aptarti skirtingo amziaus, pomégiy ar poreikiy zmoniy grupiy galimybes rinktis
gamtines  keliones bei pateikti apibendrintas rekomendacijas, buvo i$skirtos $eSios
keliautojy/poilsiautojy gamtoje grupés (1 pav.). Straipsnyje neanalizuojamos pavieniy asmeny
trumpos i§vykos j gamtines teritorijas.

lkimokyklinio / pradinio

mokyklinio amziaus vaikai ‘ Moksleiviai/studentai

Mégstantys aktyviai
leisti laika

Keliautoju/turisty
tikslinés grupés

Mégstantys trumpas
keliones su kolektyvu

Mégstantys trumpas
ISvykas/keliones su Seima

1 pav. Straipsnyje analizuotos keliautoju/poilsiautoju gamtoje tikslinés grupés

Pradzioje, minétos tikslinés grupés buvo analizuotos atskirai, stengiantis atskleisti
specifinius $iy grupiy keliavimo gamtoje ypatumus: tiksliniy grupiy charakteristika; gamtiniy
kelioniy organizavimas, atkreipiant démesj j tam tikros grupés zmoniy amziy, poreikius bei
pomégius; galimi gamtiniy kelioniy marsSrutai, lankytini objektai; keliautojams teikiama
informacija, jos pateikimo biidai ir laikas; transporto pasirinkimo galimybés; keliautojy specifiniy
poreikiy identifikavimas. ISanalizavus prieinama moksling literatiirg ir kitus informacijos $altinius,
surinkta informacija buvo susisteminta ir iSanalizuota bei, pritaikius apraSomajj-analitinj ir
lyginamosios analizés metodus, buvo iSrySkinti svarbesni $ios temos aspektai. Straipsnyje
pateikiami tik apibendrinti gamtiniy kelioniy ypatumai skirtingoms zmoniy grupéms.

Gamtiniy kelioniy iSskirtinumas ir reik§mé

Gamtinis turizmas apibtidinamas kaip turizmo raisis, kai turisty pagrindinis kelionés
tikslas — buvimas gamtoje ir jos stebéjimas. Remiantis $iuo apibrézimu galime teigti, kad gamtinés
kelionés taip pat yra tiesiogiai susijusios su lankytojy vykimu j i$skirtinai gamtines teritorijas. Tam
tikros, siauros specializacijos, gamtinio turizmo rusys gali buiti vertinamos kaip niSinis turizmas,
pavyzdziui, ornitologinis turizmas, ar tamsusis turizmas — uragany, gaisry ar potvyniy stebéjimas
bei gaisravieCiy, stipriy uraganiniy véjy iSlauzyty misky, uztvindyty teritorijy lankymas ir pan.
Gamtinés kelionés apibuidinamos kaip kelionés ar iSvykos | gamtines teritorijas, kuomet svarbesnés
kryptys bity tokios:

- gamtos kompleksy ar pavieniy gamtos objekty bei su jais susijusiy kulttriniy-istoriniy
vertybiy lankymas;

54
Kolpingo kolegija / Kolping University of Applied Sciences



I$Sikiai ir socialiné atsakomybé versle | Challenges and Social Responsibility in Business

saugomy teritorijy — nacionaliniy, regioniniy parky, draustiniy, rezervaty - lankymas;

laisvalaikio praleidimas gamtoje, siekiant daryti kuo maZesnj poveikj natiraliems gamtiniams
objektams ar juose vykstantiems gamtiniams procesams;

lankymasis gamtoje, poilsiui pritaikant gydomuosius gamtos veiksnius (alternatyviuosius
gamtos Saltinius - mineralinj vandenj, gamtos terapija, kt.).

Nors visos gamtinés kelionés vyksta nattiralioje gamtinéje aplinkoje, jy tikslai gali baiti

skirtingi — noras pazinti ar jgyti naujy ziniy, pailséti ar i$bandyti savo itvermg (2 pav.).

Pazintinés-apZvalginés Poilsinés
mokymo tikslais rengiamos laisvalaikio praleidimas ramiai
ekskursijos, ekspedicijos j skirtingus vaiksStant, vaziuojant dviraCiu,
regionus, saugomas teritorijas; plaukiant baidarémis; laika leidziant
iSvykstamieji seminarai, edukacijos, papludimiuose, kopose, miske,
stovyklos, gamtos mokyklos pajiiryje
Teminés Aktyvios
siauros tematikos ar srities kelionés - pésciyjy turai, zygiai kalnuose,
geologings, ornitologineés kelionés, kelionés dviraciais, baidarémis,
piliakalniy lankymas buriavimas, slidinéjimas;
Ekstremalios orientaciniai turai
reikalaujancios specialaus fizinio- Misrios / kompleksinés
emocinio pasirengimo: ilgi Zygiai pazintinés ar mokomosios veiklos
pésCiomis, dviraciais; naktiniai gamtoje derinamos su poilsiu;
zygiai; nardymas stovyklos, gamtos mokyklos

2 pav. Gamtiniy kelioniy jvairové pagal tikslus
(sudaryta autorés)

Vertinant bendrai, gamtiniy kelioniy metu ugdomi kompleksiniai jgidziai, nuostatos,

ivairios kompetencijos, kuriy svarbesnés galéty biti tokios:

asmeninés/socialinés — ugdo socialinius jgiidZius, savaranki$kuma, drausme; moko drasiai
iSbandyti naujas veiklas bei jveikti sunkumus; atsakingai vertinti savo elgesj;

emocinés — mazina emocing jtampa; leidzia patirti dziaugsma ar iStverti litidesj; aplinkos
vaizdai ir garsai sukelia daug teigiamy emocijy, nuramina arba, prieSingai, nauja aplinka ir

i88tkiai vercia aktyviau mastyti ir priimti sprendimus;

fizinio aktyvumo/sveikatinimo - fizinis aktyvumas gryname ore, mineralinio vandens
gérimas;

mokslinés/akademinés — ugdo pazintinius gebéjimus; Zadina smalsuma; padeda suprasti
reiskinius, jtvirtinti Zinias.

Gamtinés kelionés daugelyje pasaulio vietoviy, taip pat ir Lietuvoje, priklauso nuo

sezono ar paros laiko. Dazniausiai i§vykos j gamta organizuojamos §iltuoju mety laiku, bet gamtoje
galima lankytis ir ekstremaliomis salygomis (pavyzdziui, puciant stipriam véjui stebéti juros
bangavima; stebéti gamta speiguota Ziema). Panasiai, daugiau veikly gamtoje vykdoma $viesiuoju
paros metu, bet, sutemus ar §vintant, gali buti stebimos kai kurios pauks$¢iy ar gyviny rusys,
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klausomasi jvairiy gamtos garsy, o naktj - stebéjimos Zzvaigzdeés. Tokios iSvykos dazniausiai
organizuojamos kaip tematinés i§vykos su gamtos gidu ar kitu specialistu.

Siekiant tinkamai suplanuoti trumpa iSvyka ar ilgesn¢ keliong | gamtines teritorijas,
svarbu tinkamai parinkti objektus, sudaryti marSrutus, kurie turéty biti nesunkiai pasiekiami
pésciomis ar transportu, atsizvelgiant j keliautojy amziy, pomégius ar poreikius. Siekiant i§laikyti
aplinkai nekenkiancios kelionés statusa, visi keliaujantys asmenys turéty buti supaZindinti su
kelionés sumanymu, teritorijos, vietovés ar objekto verte ir apsaugos statusu (ypac, jei bus
keliaujama | saugoma teritorija — draustinj ar rezervata), atsargaus elgesio gamtoje taisyklémis bei
grésmeémis.

Gamtinés kelionés neretai yra aktyvios, skirtos smalsiems, ieSkantiems iSbandymy ir
pramogy jvairaus amziaus zmonéms. Aktyviai laika gamtoje galima praleisti keliaujant pés¢iomis,
vaziuojant dviraciu, jodinéjant Zirgais, maudantis ar plaukiojant kanojomis, baidarémis, vandens
dviraciais, vandenlentémis, vandens slidémis, buriuojant, slidin¢jant ar skrendant oro balionu ir
pan. Pasak GrazuleviCiaus ir Vizbaro (2013), siekiant teigiamo profilaktinio, sveikata ir
darbingumg atstatanc¢io rekreacinio poveikio, laika gamtoje reikéty leisti aktyviai. Kaip nurodo
minéti autoriai, gamtiniy kelioniy metu reikéty skatinti aktyvias veiklas: Zzygius pésCiomis,
dviraciais, baidarémis ar komandinius Zaidimus. Visgi, priklausomai nuo keliautojy poreikiy ir
pomégiy, gamtinés kelionés gali bati ir gana pasyvios, daugiau laiko skiriant poilsiui, gamtos
pazinimui bei tam tikry gamtiniy objekty ar reiskiniy (saulés ir ménulio uztemimai, jlros
bangavimas, migruojantys pauksciai, zvaigzdétas dangus, kt.) steb&jimui. Nors tai retai
akcentuojama, gamtinés kelionés/i§vykos tampa gydomagja gamtos arba gamtos poveikio terapija,
kuri skatina zmogaus fizines, socialines ir emocines funkcijas (Nebbe, 2006; Jordan, 2014; Nutt,
2018). Apibendrinant svarbiausius gamtiniy kelioniy aspektus, galima teigti, kad gamtingje
aplinkoje ir zaliosiose erdvése dél mazesnés oro, vandens ir vizualinés tarSos bei triuk§mo, didéja
zmoniy fizinis aktyvumas, stipréja imunitetas ir geréja gyvenimo kokybé (Bell et al., 2008;
Braubach et al., 2017).

Esant galimybei, gamtiniy kelioniy metu siekiama prisidéti prie gamtiniy objekty
i§saugojimo ir puoseléjimo, remti vietiniy gyventojy ar bendruomeniy verslus. Pavyzdziui,
valstybiniy parky lankytojo bilietas gali biiti jsigyjamas savanoriskai ir rodo, kad lankytojas
pritaria rekreaciniy, lankomy viety, pazintiniy taky, stovyklavie¢iy tvarkymui, $iuksliy rinkimui
saugomose teritorijose.

Skirtingy Zmoniy grupiy charakteristika gamtiniy kelioniy kontekste

Siuolaikingje visuomengje keliauti ar iSvykti j gamta skatinami visy amZiaus grupiy,
pomégiy ar poreikiy zmonés. Tai lemia tinkamai pritaikyta infrastruktiira, transporto priemongs,
tikslingai parinkti marSrutai ir objektai, iSvykos trukmé, suderintas aktyvaus keliavimo ir poilsio
rezimas, kt.

Apie moksleiviy ekologinés kultiros ugdyma kalbama ne viena deSimtmetj. Savoka
ekologinis ugdymas atsirado 8-ajame deSimtmetyje JAV, prasidéjus masiniam aplinkosaugos
judéjimui. Lietuvoje Sios idéjos fiksuojamos nuo 1988 m., kuomet pradéjo kurtis jvairios
aplinkosaugos organizacijos, pagyvéjo formalus ir neformalus ekologinis vaiky ir jaunimo ugdymas
(Gureviciite ir kt. 1997; Bernotas, 1998). Siandieniniy vaiky ugdymas vis dazniau persikelia i$
tradiciniy uzdary erdviy j natiralia gamting ir socialing aplinka, edukacinius centrus uz ugdymo
istaigos riby, tévy darbo vietas ir pan. (Monkeviciené ir Glebuvien¢, 2011). Vaikai iki 12 mety
amziaus dazniausiai yra labai veikllis, energingi ir smalss, todél iSvykos | gamta jiems ypatingai
tinkamos lavinimuisi, pazinimui, fizinio aktyvumo palaikymui. Aktyvus veikimas, jvairesnés
veiklos leidzia ugdyti jvairius vaiko gebéjimus, reikalingus mokymuisi mokykloje, ir tokie vaikai
neretai turi geriau islavintus socialinius, komunikacinius, pazintinius-tiriamuosius gebéjimus
(Siaulytiene, 2011). Gamtos edukacijos sudaro galimybes vaikus lavinti, suteikti gamtosauginiy
ziniy bei formuoti jy pozitrj | supancia aplinka, pazinti gamta per jvairias veiklas. Siekiant
iSmokyti vaikus gyventi darnoje su aplinka, populiaréja lauko pedagogika, t.y. ikimokyklinukams
kuriami lauko darzeliai, pradinukams siilomos lauko mokyklos (Informacija apie lauko
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pedagogika, 2020). Si pedagogika remiasi vaiky sveikatinimu, laisvo Zaidimo integravimu j
kasdienj vaiky gyvenima, vaiky supazindinimu su gamtos désniais. Teigiama, kad bunant lauke bei
derinant fizines veiklas su jgyjamomis ziniomis, vaikai bina sveikesni, stabilesni ir smalsesni.
Bendra tokiy uzsiémimy koncepcija — ugdyti vaiky gebéjimus per gamtos stichijy (zem¢, vanduo,
oras, ugnis) pazinima, j veiklas jtraukiant tiek tradicinius aplinkos pazinimo btidus (pavyzdziui,
orientuotis gamtoje pagal saulg, samanas; sudaryti ir analizuoti zemélapius), tiek Siuolaikines
technologijas (dronais stebima gamta, gyviinai, pauksciai). Mokykliniai metai moksleiviams neretai
tampa trumpy iSvyky su klase, lydint klasés vadovui, kartais ir profesionaliam gidui, metais:
aplankomi svarbesni, daZzniau vietiniai, gamtos ir kultiiriniai objektai. | tokiy i§vyky marsrutus labai
daznai jtraukiami edukaciniai uzsiémimai gamtoje.

Vyresniy moksleiviy ar studenty pomégiai ir noras keliauti, visy pirma, priklauso nuo
individualiy asmeniniy savybiy, juos formuojancios aplinkos, Seimos vertybiy ir pomégiy, draugy
itakos, popamokinés veiklos ir pan. Pastaryjy mety vaiky sveikatos ir gyvensenos tyrimai rodo, kad
vis daugiau mokyklinio amziaus vaiky Lietuvoje yra nepakankamai aktyvis, todél bet kokios
organizuotos veiklos gamtoje galéty prisidéti prie fizinio moksleiviy aktyvumo didinimo. Be to,
realus ir praktinis aplinkos pazinimas gerina gebéjimus ir zinias. Mokiniams vyksta edukacinés,
kultirinés pazintinés, projektinés veiklos ar pamokos netradicinése erdvése. Klasés vyksta |
saugomas teritorijas, miskus ar kitas erdves, kur zaliosiose mokymosi aplinkose uZsiima
interaktyviomis veiklomis, atlieka stebéjimus, tyrimus, matavimus. Apibendrintai galima teigti, kad
darnaus vystymosi strategines nuostatas reikéty integruoti j jvairiy pakopy formaliojo $vietimo
programas ir i neformalyjj §vietima, nes gamtamokslis ugdymas prisideda prie vertybiniy nuostaty
ugdymo, yra grindziamas gamtos moksly saveika, orientuotas j tikrovés reiskinius ir procesus bei
atskleidzia gamtos moksly ir technologijy vystymosi dinamika visuomenés raidos kontekste
(Galkute, 2014)

Seimy keliavimo ypatumai priklauso nuo Seimos nariy skaiciaus, vaiky amzZiaus,
pomeégiy, aktyvumo, jpro€iy ir pan. Pastaruoju metu atsiranda vis daugiau Seimy, kurios drgsiai
vyksta | jvairias gamtines iSvykas dviraCiais ar baidarémis, nepriklausomai nuo to, su kokio
amziaus vaikais keliauja. Pastaraisiais metais taip pat daugéja ir kelioniy ar iSvyky su kolektyvu,
kurias organizuoja darbdaviai arba patys darbuotojai. Nepriklausomai nuo profesijos ar veikly,
kuriomis darbuotojai uzsiima darbo vietoje, kelionés su darbo kolektyvu ugdo bendruomeniskuma
ir bendradarbiavima, moko planuoti laika, darbuotojus motyvuoja ar net skatina kiirybiskuma. Tiek
keliaujant su Seima, tiek su kolektyvu, darbingo amziaus Zmonés mégsta aktyvias pazintines
gamtines i§vykas: neretai sudaromas konkretus marsrutas, keliaujama j tam tikra Lietuvos gamtinj-
kultlirinj regiona ar saugoma teritorija. Aktyvus keliavimas yra naudingas daugeliu aspekty:
vaikstant, judant ir aktyviai leidziant laika geréja nuotaika, mazéja stresas, jgyjama naujy Ziniy,
igldziy, patir¢iy, tampama aktyvesniais ir drasesniais savo kasdieniame gyvenime.

Pasaulyje didéjant vyresniy nei 60 mety zmoniy skaic¢iui (Europos Bendrijy Komisija,
Zalioji knyga, 2005), senéjimo procesams ir klausimams skiriama vis daugiau démesio. Lietuvoje
2015 m. pradéta vykdyti Nacionaliné tyrimy programa ,,Sveikas senéjimas®, kurios tikslas — tirti
kokybisko gyvenimo galimybes ir ji garantuojancias salygas vyresniame amziuje (Nacionaliné
mokslo programa, 2015). leskant sprendimy uztikrinti sveika senéjima, démesys skiriamas
aktyvaus ir sveiko gyvenimo bido skatinimui. Kaip nurodo Zumeras (2013), vyresniy zmoniy
fizinis aktyvumas turi buti skatinamas taip, kad nereikéty dideliy papildomy finansiniy sanaudy, jis
turéty buti susijes su mobilumu arba fiziniu aktyvumu Seimoje ir bendruomenéje, bei vykti kuo
ar¢iau asmens gyvenamosios aplinkos. Pasak Karlonaités (2017), Lietuvos klimatas yra patrauklus
vyresnio amziaus zmonéms - jiems daznai sililomos sveikatos, ekologinio, kultirinio turizmo
formos. Vyresnio amziaus keliautojai dazniau bina reiklls ir Zinantys, kokias vietas ar gamtinius
objektus nori aplankyti. Kai kurie, net ir turédami laiko ramiam poilsiui namie ar sodybose, renkasi
aktyvias pazintines keliones.
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Kelioniy gamtoje planavimo ypatumai ir rekomendacijos

Nors ruosiantis neilgas i$vykas ar keliones j gamta, atrodyty, nieko ypatingo suplanuoti
nereikia, taciau kiekviena zmoniy grupé yra ypatinga. Priklausomai nuo sezono, zmoniy amziaus,
pomégiy ir netgi pozitrio j keliavima, skirsis planuojami aplankyti objektai, laikas, apranga ir pan.
Organizuojant iSvykas su vaikais reikia atzvelgti j specifinius $ios grupés poreikius bei numatyti,
kad vaikai i§vykos metu dazniau norés valgyti ar gerti. Be to, jiems yra reikalinga patogi apranga ir
batai, vasaros metu biitina apsauga nuo saulés, liemenés, atSvaitai, svarbu turéti butiniausiy
medicininiy reikmeny, neplanuoti ilgy keliavimo atstumy. I$vyka vaikams organizuojantys ir juos
lydintys asmenys privalo uztikrinti vaiky sauguma visos kelionés metu. Jeigu iSvyka planuojama
lankomasi miesto parke, saugomose teritorijose ar kitose rekreacinése teritorijose, vaikai privalo
grieztai laikytis visy nurodymy ir parko vidaus taisykliy. Kelionei gali biiti pasirenkamas jvairus
transportas: tolimesnéms kelionéms patogu rinktis autobusa, jei numatyta aplankyti vietové néra
toli, galima planuoti ja pasiekti pésCiomis, dviraciais, reCiau - rieduciais. Keliaujant gamtoje,
vaikams reikéty pateikti informacijos apie gamtiniy istekliy saugojima ir saugy keliavima bei elgesj
gamtoje. Siekiant uztikrinti sauguma (mazy vaiky priezitira turéty biti itin atidi), vaiky iSvykos
turéty bati organizuojamos nedidelémis grupémis, juos turéty priziaréti lydintis asmenys. Jei
organizuojamos edukacijos gamtoje, uzsiémimams galima rinktis skirtingas informacijos pateikimo
formas - filmuota, vaizding medziaga, praktines uzduotis, per kurias galima geriausiai jsiminti
informacija ir jgytas Zinias véliau pritaikyti praktiSkai. Gamtiniy edukaciniy uzsiémimy galimybés
vaikams galéty buti tokios: aplinkos (augaly, pauksciy, kt.) stebéjimas, pazintis su skirtingomis
ekosistemomis (pelkiy, pievy, misky, vandens, kt.), vaistiniy augaly rinkimas ir ruo$imas
herbarams, orientavimasis gamtoje, vyresniems galima sitlyti tokias veiklas kaip pédsekysté ar
pazintis su retais augalais.

Meégstantiems trumpas keliones su kolektyvu keliong reikéty planuoti i§ anksto, aptariant
kolektyvo nariy norus ir likes¢ius, numatoma kelionés ar i$vykos biudzeta, fizinj pasirengima
keliauti. Organizuojant keliong, galima sitilyti prisijungti visiems norintiems arba surinkti tiksling
grupe (ypatingai, jei iSvyka yra ektremali, labai aktyvi, naktiné ar pan.), iSsiaiSkinti grupés
lukes¢ius dél iSvykos laiko ir trukmés, tikslo, tematikos, keliavimo biido, marSruto. Taip pat
rekomenduojama i§ anksto iSsirinkti lankytinus objektus, suplanuoti sustojimo taskus, suplanuoti
tinkama laika bei vieta maitinimui ir poilsiui. Jei neplanuojama keliauti pésCiomis, tuomet
nedideliam kolektyvui patogiausia keliauti autobusu — tokiu budu planuojamos kelionés biuina
ekonomiskos, komfortiskos, gana saugios bei jy metu yra galimybé aplankyti daugiau objekty.
Planuojantys i§vyka | gamta turéty laikytis bendros kelioniy planavimo etikos: i§ anksto pateikti
iSvykimo/grizimo laika ir nurodyti vieta, prie§ kelion¢ ar jos pradzioje supazindinti su visa
programa, i§ anksto pateikti rekomendacijas dél aprangos ir kt. Kiti specifiniai kolektyviniy
kelioniy poreikiai - tai kelionés dalyviy skaiciy atitinkanti transporto priemoné, lankytinos vietos
turi talpinti dideles grupes, jei uzsakomas maitinimas, turéty biiti atsizvelgiama j mitybos jpro¢ius.
Jei maitinimas nenumatomas, svarbu iSvykos dalyvius apie tai jspéti ir numatyti sustojimus.
Isvykoms tinkami visi gamtiniai objektai, kurie tenkinty grupés poreikius, biity jdomis. Pavyzdziui,
Kauno apylinkése yra nemazai tokioms iSvykoms tinkamy gamtiniy vietoviy ar objekty — tai
Dubravos rezervatiné apyrubé, Arlaviskiy pazintinis takas, Dubravos arboretumas, VDU Botanikos
sodas, Kauno fortai, Ziegzdriy geologinis takas ir kt.

Planuojant keliones vyresnio amziaus zmonéms, tikslinga jas organizuoti nedideléms
grupéms, iki 10 zmoniy. Sioje amZiaus grupéje neretai akcentuojama kelionés kaina, todél verta
atkreipti démesj, ar sitiloma kelionés kaina néra per didelé ir atspindi besidomin¢iyjy lukescius.
Visgi, kai kuriais atvejais senjorai biina pasirenge mokéti daugiau uz didesnj komforta. Lankymui
turi biiti parenkami jdoms, unikallis objektai, nesistengiant programa perkrauti ilgu lankytiny viety
sgraSu. Gamtiniy objekty lankymui turi buti skiriama pakankamai laiko neskubiai apzitréti
lankomas vietas. Bendru atveju, yra daug gamtiniy vietoviy, kurios galéty biiti siilomos senjorams.
Galima sitilyti sveikatinimo keliones j Lietuvos kurortus, keliones j saugomas teritorijas, aplankant
jdomesnius gamtinius bei kultiiros paveldo objektus, keliones pazintiniais takais ar iSvykas prie
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ivairiy vandens telkiniy. Galima sifilyti ir niSines iSvykas, pavyzdziui rudens sezonu grybauti ar
uogauti. Kelionés trukmé taip pat gali buti jvairi, pavyzdziui, 1-3 dieny ar savaitgalio i$vykos.
Apibendrinant galima teigti, kad galutinj sitiloma produkta nulems fizinés ir finansinés galimybés,
i8vykos tikslas, pageidaujama kelionés trukmé, aktyvesnio ar ramesnio poilsio poreikiai, kt.
Kelionei turi buti parenkamas patogus, nebrangus transportas — autobusas ar traukinys. Planuojant
keliong, svarbu i§ anksto pateikti informacija apie planuojamus aplankyti objektus, keliaujanciy
zmoniy skaiCiy, galimas papildomas i$laidas, maitinima keliongje, kelionei reikalingus daiktus,
apibtdinti nakvyniy vieta, jeigu planuojama nakvoti. Priklausomai nuo kelionés sudétingumo,
keliaujan¢iyjy amziaus, fizinés buklés, butina atsizvelgti i Sios grupés specifinius poreikius.
Numatant visas galimas situacijas, reikia jvertinti, kur keliaujantieji galés jsigyti maisto ir gérimy,
ar juos tenkins kainos ir bus pakankamai patogu visos iSvykos metu. Planuojant laika, tikslinga
rinktis trumpesnius atstumus tarp objekty, skirti pakankamai laiko poilsiui. MarSrutai turi buti
nesudétingai jveikiami fiziSkai. Esant poreikiui, pavieniams i§vykos dalyviams gali biti teikiamos
specifinés paslaugos. Planuojant gamtines keliones Lietuvoje, geriausia pasirinkti $iltaji mety
sezong.

Nezitirint gamtiniy keliautojy amziaus ar poreikiy, bendru atveju tokio pobtidzio keliones
galima planuoti tokiais etapais: idéja ir vizija — tikslas (pamatyti, iSmokti, prasiblaskyti, pailséti,
aktyviai praleisti laikg) — poreikiai (aktyvi, pasyvi, pazintin¢) — galimybés (fiziné sveikata,
specialieji poreikiai, amzius) - trukmé — transporto priemonés — biudzetas — detalus planas
(marsrutas, veiklos, lankytini objektai) — butiny daikty ir priemoniy sgrasas (medikamentai,
dokumentai, vanduo, specifiné apranga ir batai, jranga, atSvaitai, kompasas, veikiantis telefonas,
kt.) — refleksija po kelionés.

Pastaruoju metu i§vykos ar kelionés | gamta yra siejamos su jvairiy projekty jgyvendinimu
(ktirybiniai projektai gamtoje, tam tikry gebéjimy ugdymas, $vietimas), mokomuyjy, pazintiniy
stovykly rengimu, varzyby, Svenciy, festivaliy, konkursy, konferencijy, seminary, ekspedicijy,
pazintiniy ir mokomuyjy zygiy pés¢iomis, slidémis, dviraciais, organizavimu. Suplanuoti i$vyka |
gamtg néra paprasta dél to, kad ne visus veiksnius galima numatyti ir jvertinti i§ anksto. Gamtiniy
kelioniy sékmé priklauso nuo tinkamo sezono ar marsruto parinkimo, tikslinga aptarti ir jvertinti
galimus kelionés trikdzius (traumos, transporto priemonés gedimas) ar gamtines grésmes
(prognozuojamas uraganinis véjas, stiprus lietus, piiga, nuoSliauzy tikimybé, kt.), ypatingai
iSvykose su mazesniais vaikais ar vyresnio amziaus zmonémis. Kuo geriau suplanuotos veiklos
lauke, tuo keliavimas tampa lengvesnis ir leidzia labiau mégautis buvimu nattiralioje aplinkoje,
tyrinéti naujas vietas, jgyti naujy Ziniy ir jspidziy, aktyviai atsitraukti nuo jprastos rutinos.

ISVADOS

Gamtinés kelionés yra susijusios su lankytojy vykimu j i$skirtinai gamtines teritorijas.
Priklausomai nuo keliaujanciyjy motyvy, tiksly, amziaus ar pomégiy, keliavimas | gamtines
teritorijas jgyja savity bruozy, o planuojant tokias iSvykas iSrySkéja specifiniai aspektai.
ISanalizavus skirtingy Zzmoniy grupiy keliavimo j gamta ypatumus, paaiskéjo tam tikri bendrumai,
pradedant iSvykos tikslo ir idéjos formulavimu, baigiant i§vykos saugumo uztikrinimu ar tinkamu
svarbiausios informacijos pateikimu prie$ i§vyka ir jos metu. Minéti aspektai yra svarbiis visiems
vykstantiems j gamta, nepriklausomai nuo to, koks yra keliautojy amzius, poreikiai ar pomégiai.
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PECULIARITIES OF NATURE TRIPS

IVETA VARNAGIRYTE-KABASINSKIENE
Kolping University of Applied Sciences

Nature trip is one of the most popular travel forms, suitable for people of any age, needs
or hobbies. The article discusses the possibilities of different people groups to choose nature trips.
Nature trips are associated with the implementation of various projects, the organization of
educational, sightseeing tours, expeditions or camps, the organization of celebrations, seminars in
the nature and active leisure, choosing cognitive and educational trips on foot, ski and bicycle.
Planning a nature trip is not easy because not all factors can be assessed in advance. In general,
when planning nature trips for different groups of people, similar things are emphasized: the
purpose of the trip, the expectations, needs and opportunities of the participants, the estimated trip
duration, transport, budget and list of necessary measures and a detailed plan is prepared.
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https://www.cbi.eu/market-information/tourism/nature-tourism/nature-eco-tourism-europe/
https://www.cbi.eu/market-information/tourism/nature-tourism/nature-eco-tourism-europe/
http://www.smlpc.lt/media/file/Skyriu_info/Metodine_medziaga/Pagyvenusiu%20zmoniu%20FA%20%28metodine-informacine%20medziaga%29.pdf
http://www.smlpc.lt/media/file/Skyriu_info/Metodine_medziaga/Pagyvenusiu%20zmoniu%20FA%20%28metodine-informacine%20medziaga%29.pdf
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